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UNIT 1

Exploring learning theories and teaching methods

| 1.1 Applied Linguistics and English Language Teaching.

1. ” Read the following definitions and match them with each field in Linguistics. Check your answers with a partner (Source:

Linguistlist.org www.linguistlist.org).

A. The interface between language, the law and crime.

1. Applied
Linguistics

B. The study of the linguistic properties of an extended passage, text, or corpus of texts.

2. Computational
Linguistics

C. The study of human communication within a sociocultural context and the
origin and evolution of language (often in less well-documented languages). Rel:
Ethnolinguistics

3. Neurolinguistics

D. The study of linguistic change over time in a particular language (family). The
reconstruction of unattested forms of earlier stages of a language by use of the
comparative method to study similarities such as vocabulary, word formation and
syntax.

4. Corpus
Linguistics

E. The study of the ways in which a situation influences the meaning and
understanding of spoken language or non-verbal communication.

5. Forensic Linguistics

F. The study concerned with the comprehension, production and abstract
knowledge of language (spoken, signed or written) and human brain
mechanisms.

6. Psycholinguistics

G. The use of computer science in the study of computational systems that
process or analyse written or spoken natural language dealing with aspects
such as grammar, interpretation and production of language by technology.
Rel. Natural Language Processing

7. Sociolinguistics

H. The psychological and neurological factors that enable humans to acquire, use
and comprehend language. Experimental psychology is applied to study and
understand the mental processes involved in language use

8. Anthropological
Linguistics

I The study of the effect of the society, including cultural norms, expectations, and
context, on the way language is used.

9. Pragmatics

J. Afield of study encompassing all applications of linguistic theory and language learning
and education.

10. Historical Linguistics
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2.1 Check the following terms and write the field of Linguistics in which they are frequently used. If you do not know
their meaning look them up.

Token Broca's aphasia Ethnosemantics Authorship Proto-IE code-switching
Parsing Dyslexia ngu'.s t.'c Idiolect Grimm's Law La nguage
determinism Planning

3. ACQUISITION vs. LEARNING. Do you know the difference between language acquisition and language learning? Both concepts are
frequently confused and used interchangeably. Read the following article. Source: www.utesinternationallounge.com .

*Children acquire language through a subconscious process during which they are unaware of grammatical rules. This happens especially
when they acquire their first language(s). They repeat what is said to them and get a feel for what is and what is not correct. In order to
acquire a language, they need a source of natural communication, which is usually the mother, the father, or the caregiver. Children who
grow up with multiple languages, will acquire these languages in the most natural way. They will repeat what they hear, try out sound
chains — chains made of phonemes — until they make sense (i.e. others will understand their meaning), and they will use them
purposefully in their communication. — Some distinguish infant language acquisition —as defining the process of acquiring the first
language(s) — from second language acquisition, which takes place "later" and in addition to speech, includes also reading and writing.
*Language learning, on the other hand, is the result of direct instruction in the rules of language. When we learn a language we have a
deductive approach to the intonations, phonology, morphology, syntax of the target language. This happens when we start being
schooled in this language, when we learn to read and write. Reading and writing is not intuitive. We need to learn that signs (letters and
letter combinations) represent a sound, and that their combination, have a meaning that conveys our thoughts. We learn that there are
rules for each language, concerning the position of the words in a sentence, that intonation can vary and change the meaning of a word
and a sentence, that one word can have many different meanings, depending on the context.

*From a neurolinguistic point of view, language acquisition and language learning are processed in two different ways in the brain. During
early infancy, language processing — during acquisition — occurs in many areas of the brain. Only over time it gradually becomes
concentrated into two areas: the Broca’s area, which is situated in the left frontal cortex and is involved in the production of the patterns
in vocal and sign language, and the Wernicke’s area, in the left temporal cortex that is primarily involved in language comprehension.
The Broca’s area is the one actively involved in language acquisition processes, whereas the Wernicke’s area is active in the language
learning process.

Primary motor cortex Primary somatic
sensory cortex

Broca’s Area .
Primary

visual

S A
Wernicke's
Area

Primary auditory area

Now watch a video on YouTube about this article. https://bit.ly/20FlUvk

Read the following concepts and statements and write after each the letter A if it refers to Acquisition or L if it is related with Learning.
Unconscious process - The teacher usually controls the pace -
Presupposes teaching - Rules of language -

The child controls the pace - The child repeats what is said -

Does not presuppose teaching - Unaware of grammatical rules -

Natural communication - The Broca’s areas is actively involved -

Direct instruction - The Wernicke’s area is actively involved -

ANANE NN
AN NN NN
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4. LANGUAGE ACQUISITION PRINCIPLES. Read the following article about four basic aspects related with First Language or mother
tongue acquisition. There are some missing concepts, write them in the appropriate place.
INPUT (1) INNATENESS (2) COGNITIVE (3) IMITATION (4)

Language refers to the popular view that children copy the utterances they hear. According to this theory, children
gradually build up their linguistic competence by having the correct utterances reinforced and the wrong ones corrected. The main
criticism to this theory is that children’s language acquisition is more a matter of maturation than of imitation.

The idea of derives from Chomsky’s notion of linguistic competence which holds that children are born with an innate
capacity for language development. According to this theory, human beings are born with and possess what theorists call the “Language
Acquisition Device”, or L.A.D. This innate device allows infants to make sense of the linguistic input they receive and enables them to
form hypothesis about the way language works so they can produce their own speech.

The theory further develops the idea of innateness. It results from the work of Piaget and its main theorists are Ausubel,
Lakoff, Johnson, Fillmore, Goldrberg and Langacker. This theory owes much to the current understandings of the human mind. The
guiding principle is that language use must be explained with reference to the underlying mental processes.

The role of in first language acquisition is exemplified by what linguists have called “motherese”, or the language of
mothers. According to Crystal, mothers have a special way of talking to their babies or infants which facilitates language acquisition by
the children. The characteristics of “motherese” are: simplicity, clarity, a special affective tone and a high pitch voice which is attention-
catching. Children often encounter higher levels of language formality in the academic setting, so the role of school can also be mentioned
here as an important place for language input.

Source: https://bit.ly/35s6Fcs

5. ESL vs. EFL. Do you know the difference between Second Language and Foreign Language? Read the following excerpt.

*Second language (L2) is a language that is not the mother tongue of the speaker, but a language for public communication, in trade,
higher education, and administration. Second language also refers to a non-native language officially recognized and accepted in a
multilingual country as a means of public communication.

*A foreign language (FL) is a language that is not widely spoken or used by the people of a community, society or nation. In other words,
it refers to any language other than that spoken by the people of a specific place.

*The key difference between SL and FL is that while both second language and foreign language are languages other than the mother
tongue of the speaker, second language refers to a language that is used for public communication of that country whereas foreign
language refers to a language that is not widely used by the people of that country.

Now write SL (Second Language) or Foreign Language (FL) depending on the context in the following examples:
A local student is learning ......
o  Englishin India
Spanish in India
French in Algeria
English in China
French in Canada (Quebec)

German in Switzerland (Zurich)___
English in the Philippines _____
French in Japan

Spanish in Canada _____

French in Tunisia

O O O O
O O O O O

6. The following concepts are commonly used with a similar meaning although their definition is different depending on the context.
Can you provide an accurate definition of each of them?

TERM DEFINITION

EFL

ESL

ESOL

EAL

TEFL

TESL

TESOL
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| 1.2 Language learning principles and theories.

7 ' TECHNIQUE, APPROACH, PROCEDURE and METHOD. These four terms have been widely used in language learning over the last
decades (Anthony 1963, Richards and Rodgers 1986). Write them inside the following circles from the most general to the most specific

Now try to match them with their definition:

(1) : It is a theory about language learning or even a philosophy of how people learn in general. They can be
psychologically focused such as behaviorism or cognitivism. They are broad in nature and axiomatic. These philosophies have
impacted some methods of language teaching.

(2) : is an application of an approach in the context of language teaching. An example of a method is the
grammar-translation method (GTM). This method employs the memorization of various grammar rules and the translation of
second language material to the student’s native language.

(3) . It refers to step-by-step measures to execute a method, for example in the GTM these
include reading a text written in a second language, translating the passage from the second language, translating new words

into the mother tongue, memorizing vocabulary and grammar rules and correcting mistakes made by the students.

(4) : This is a single activity that comes from a procedure. Anyone of the steps of the procedure list above (GMT)
qualifies as a technique. Generally, methods include several

8. ‘ FACTORS INFLUENCING LANGUAGE LEARNING. Generally speaking, there are several factors influencing language learning:

COGNITIVE HEMISPHERE LEARNING




(O

Try to identify each of these factors and match them with the appropriate description:

O
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O

Some students have
innate abilities for
learning languages
better than others. It
is a specific talent for
language, different
from intelligence

<

Specific actions,
behaviors, steps, or
techniques used by
students to
enhance their own
learning

),

The main difference
between children,
adolescents and adults
has to do with their
maturity level, which
means they learn in
different ways.

O

Right and left, the one
opposite to the hand
we use is the
dominant, so if we
are right-handed, the
dominant one is the
left and viceversa

Different goals for language learning.
Extrinsic motivation refers to factors
outside the classroom and intrinsic is
concerned with what takes place inside
the classroom (teacher, classmates,
methodology). Extrinsic can be divided
into integrative (students are attracted
to the culture of the target language
and want to integrate in it) or
instrumental (language is seen as an
instrument to get a goal).

It includes different
aspects such as self-
esteem, extroversion /
introversion, risk-taking,
inhibition, empathy or
tolerance of ambiguity.
The affective filter is
related with 'language
anxiety'.

Preferred way in which
individuals process
information or
approach a task. It is a
a tendency, but those
individuals favoring
one style may switch
to another in some
circumstances

9. ' HEMISPHERE SPECIALIZATION AND LANGUAGE FUNCTIONS WITHIN THE BRAIN. The lateralization of brain function is the
tendency for some neural functions or cognitive processes to be specialized to one side of the brain or the other. The medial
longitudinal fissure separates the human brain into two distinct cerebral hemispheres, connected by the corpus callosum. Although
the macrostructure of the two hemispheres appears to be almost identical, different composition of neuronal networks allows for
specialized function that is different in each hemisphere. You can see a summary of these functions in the following table:

Left Hemisphere

* Speech

*  Writing

* Temporal-order judgments
* Language

* Reading

* Associative thought

* Calculation

* Analytic processing

* Right visual field

*  Writing (Right-Handed)

Corpus
Callosum

Holistic processing
Stereognosis (faculty of
perceiving understanding)
Nonverbal environmental
sounds

Visuospatial skills
Nonverbal ideation
Recognition and memory of
melodies

Left visual field

Writing (Left-handed)
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The following pictures show detailed information about hemisphere specialization and the two areas mostly involved in language
production and comprehension, Broca’s area and Wernicke’s area.

The left hemispheare The right hemisphere

contrels writing and movemernt controls touch and mavement
of the right side of the bodhy. of the left side of the body and
The left emisphere is wsually is typically superior at
dominant in language and tasks norverbal, visual, and spatial
invalving symbaolic reasoning tasks

7 e ) ?1?‘\
58 % Aowmmr S ~,\*

LEFT HAND i_ RIGHT HAMND Motor Conlex
pr:c:rcE:;al Z H |—-,_ Brefontal Broea’s area is mvolved i the Wernicke's area 15 imvolved m our understanding
r i !’_‘:\_& <-O ex prodluction of specch, Damage  of spoken or written language, Damage to this
bDeech r/,\‘"' \-\ T _\\:_' o this region affects 1h_u abiliry region affects comprehension of language, but
mtar ‘—,-‘i I(j \  nalsis 1o talk, but understanding speech is hardly affected,
p ]- - ;_. - by “I"'mh spoken or written language

Wiriting 15 hardly affected.

{rigkt- handen]fl

Auduwry

[r-ght ear]—E‘J\ |r"

Genaral '\
|n1erpr=lw=

center -
language and ™y
mathematical
calculation]

.ﬂ.uditoﬂ"
COrtex
-:Ie-ft mar]

Suat:al
wisualization
»—/ amd analysis

isual - d Wisual cortex
Misual cartex efe visual fizld
{right visual field

The corpus calloswm
parmits the exchange
of information between
the two hemispheres. Visual Cortex

Source: Pearson education https://bit.ly/20MJKlc

Now complete the following text about the two types of language disorder (Aphasia), with the missing words below:
speech understand impairment comprehension speaking understanding (x2)

Aphasia (now called Language Disorder) is an in language production or comprehension brought about by neurological
damage. In Broca’s aphasia, the damage is to Broca’s area of the brain. Broca’s aphasia is characterized by nonfluent
However, by and large, speech perception is not affected, and language comprehension is normal. Broca’s aphasics have a halted speech

pattern and have difficulty sentences. There is also some evidence that Broca’s aphasics have deficits in understanding
complex grammar relative to controls, even though their word shows no such deficit.

Damage to Wernicke’s area results in deficits in the of language, a condition called Wernicke’s aphasia. Severe
Wernicke’s aphasia may result in a complete absence of language. Speech is, by and large, fluent, but it may appear
to not make sense to listeners, as the patients themselves cannot what they are saying. This meaningless speech is

sometimes called jargon aphasia. Unlike a person with Broca’s aphasia, a person with Wernicke’s aphasia often shows a blithe
indifference to their disorder and seem unaware of their problems.

Source: Sage Edge https://bit.ly/20hhDM2

10. ' The AGE FACTOR. In 1967 Lenneberg hypothesized language could be acquired only within a critical period (CPH), a time frame
window extending from early infancy until puberty. The CPH was later redefined by several authors who identified different strong
and weak critical periods. Maria Montessori also referred to this phenomenon and called it ‘sensitive periods’. Although this theory
was only related with the first language some authors tried to apply it to second language acquisition. But the critical period hypothesis
(CPH) has been the subject of a long-standing debate. Different authors questioned this theory and showed evidences about the
existence of other factors influencing language acquisition and learning since it is a maturational process during which experiential
factors interact with biological mechanisms. Watch the following video about the ‘best’ age to learn a foreign language and answer
the questions below.

Questions:

* When was the best time to learn a language according to Lenneberg (ages)?

Why kids have some advantages over adults when learning a language?

What is the ‘exuberant period’?

Why some authors state that language development starts before the baby is born?

@

Adults have some advantages in certain aspects of language learning, which ones?

Best age to learn a foreign language? What external and internal factors influencing language learning are provided?

Source: https://bit.ly/2QMR7fa

What poblem is mentioned about learning a foreign language when you are adult?
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Generally speaking, we can distinguish three types of language learners depending on age: CHILDREN, ADOLESCENTS and ADULTS.
Could you relate the following descriptions with each of these groups?

A. Greater ability for abstract thought
2. Are notoriously hard to please
3. They are passionate when they are
engaged
4. They are extremely vulnerable to
negative judgments
5. Beginning to increase their
experience of life
5. Cognitive skills are developed at
around age 15

A-

B

1. Can cocentrate for longer periods
2. Tend to be more disciplined

3. Can learn in more abstract ways
4. Critical of teaching methods

5. Anxious because they have
experienced failure

6. May not be willing to make
mistakes or take rishs

7. Have mature cognitive skills

1. Respond to meaning (even ifC
they don’t understand word)

2. Their understanding comes
from what they see and hear

3. Need individual attention

and teacher’s approval

4. Are keen on talking about
themselves

5. Get easily bored

C-

These three groups require different approaches, methods and techniques. Match the following examples with each group.

/a.Use gestures, Intonation and

demonstrations
b. Be clear and direct in how you speak

c. Teach languahe through games

d. Use physical action with language

e. Promote their imagination and creativity
f. Promote interaction and talk

g. Reward them

h. Surprise them by using objects

j. Change the classroom setting

\k.Avoid formal grammar teaching

5 )

J

D

g. Be a positive role model
QPraise them

a. Have a clear structure to your
lessons

b. Adapt your lessons to different
learning styles

c. Expose them to different cultures
d. Teach with examples rather than
rules

e. Reward good learning, to avoid
disruptive behaviour

f. Take an interest in your students’
lives beyond the classroom

a

J

CUse real-life situations and thcm

own life experiences
b. Use English as a practical F
communication tool

c. Be aware on how they want to
learn. Ask them and suit their
learning tastes.

d. Ask them detailed questions to
understand their needs

e. They usually want to focus on
fluency

f. Promote interaction but beware
Q‘Ianguage anxietv. /

F

11. ‘. LANGUAGE LEARNING PRINCIPLES. According to Tesol.org, what are the 6 Basic Principles for excellence in language teaching?

(www.tesol.org/the-6-principles/)

P5

P6~ P1

P4.___P3
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' Match the following practices with each of the basic principles mentioned above (www.tesol.org/the-6-principles/about)

ESL Teachers

P1

P2

P3

P4

P5

P6

check student comprehension frequently and adjust instruction according to learner responses

demonstrate expectations of success for all learners

monitor student errors

gain information about your learners

adjust your talk, the task, or the materials according to learner responses.

scaffolding for comprehensibility

plan instruction to enhance and support students’ motivation for language learning

leverage the resources that learners bring to the classroom to enhance learning.

collaborate with one another

use comprehensible input to convey information to students

become very engaged in your profession

provide on-going effective feedback strategically

12. ‘ LANGUAGE LEARNING THEORIES. Krashen’s Acquisition/Learning Theory. According to Krashen there are two independent
systems of second language performance. The ‘acquired system’, on the one hand, is a subconscious process which requires meaning
interaction in the target language based on natural communication. The ‘learned system’, on the other, is a conscious process which
requires formal instruction and includes error detection. Learning is less important than acquisition for this scholar. His
Acquisition/Learning Theory included five different hypotheses. Find more information about this theory and write the names of each

hypothesis in the following chart. Source: https://bit.ly/33adhXb

Affective Filter Monitor Acquisition / Learning

Hypothesis

Hypothesis language

Hypothesis

Hypothesis

Input

econscious learning and formal instruction

sunconscious learning, practice and immersion

Hypothesis from reaching the language acquisition device

Natural order

eswe acquire the rules of a language in a predictable order

eusing both our subconscious and conscious knowledge of

*a mental block cause by affective factors which prevent input

10
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| 1.3 Language learning strategies and methods

13 * LANGUAGE LEARNING METHODS. Different language methods have been defined and used over the last century. You will find
more specific details about each of them on Moodle (readings and activities) and you will learn more in your first project (infographics).
Find below a timeline of the most important language teaching methods (available on Moodle).

Timeline of Teaching Methods P TJ Taylor
1900 1910 1920 1930 1940 1950 1960 1970 1980 1990 2000
[} fom o a m m  — a o  —n —_—_a—_a = — e -
Grammar Translation Suggestopedia

I |

===t |

Communicative Language Teaching

Audio-lingualism
7777777777777 | A

, i )
Direct Method The Silent Way Principled Eclecticism

Total Physical Response
Key: p—
2 : Community Language Learning
p————— Method is widely used or popular

Limited use, in some special cases, or in specific regions

Source: TJ Taylor Blog https://bit.ly/34npn51

The following table contains a summary of the most relevant characteristics of each method. Complete the table with the information
that is missing.

Grammar-Translation Method Direct Method Audio-lingual Method

Objectives ™ Read & translate foreign Objectives mm@puse & demonstrate, don’t Objectives =) speaking accuracy

language literature translate o .
Focus == Pronunciation & Oral skills

Focus wsp Reading & Writing Focuswmp Speaking & communication

Materials =) Language labs (repetition
Materials w=p Realia, lesson plans drills & memorization)

Materials wsp  Texts from the target ; .
(translation forbidden)

language literature

Role of L1 ==

Role of L1 wmp Role of L1 wmp

Evaluation » Lab , minimal pairs,
Evaluation » interviews, role-plays, pronunciation

Evaluation » Translation, fill-in-the-
reading aloud
Errors mmp

blanks, cognates

Errors *trict error correction —errors Errors # error correction, self-
not tolerated correction
Total Physical Response (TPR) The Silent Way Suggestopedia
Objectives ™ speak & physical action Objectives rule formation, near Objectives using language in a fun
native fluency, pronunciation way, students’ feelings and sensory skills

Focus mmp Listening (imitating children)

& & Focus wmsp Listening & performing, Focus mmp vocabulary & communication
Materials s pronunciation (no repetition)

Materials ==y

Materials =

Role of L1 msp  accepted at the earlier

stages Role of L1 =) used to explain

Role of L1 wsp can be used to give
instructions Evaluation » students’ in-class

Evaluation msp physical reaction & ;
performance

observation . . o
Evaluation » continuous monitoring

Errors # (no formal tests) Errors mmp

Errors mmmp accepted, errors are natural,
self-correction and peer-correction

11
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Community Language Learning Method

Communicative
Method

Language Teaching

Content-based Approach (CLIL)

Objectives ™ community of students
(‘whole’ persons: feelings, fears, etc.)

Focus mmp

Materials == community-centered
Role of L1 =) used to explain

Evaluation msp
evaluation

Errors wm

encourages self-

Objectives - communication fluency

Focusmm all 4 skills

Materials == Authentic materials,
games, student interaction

Role of L1 ==

Evaluation » formal and informal,

fluency and accuracy in all skills

Errors mmptolerated and seen as natural

Objectives =) learn content through

language
Focus mm content, disciplines

Materials ==y

Role of L1 =) used for clarity

Evaluation »
content)

Errors mmp

formal (language &

Objectives ™ problem-solving through
language

Focus =) meaning

Materials ==
reasoning activities

scaffolded plans,

Role of L1 mmp used to explain

Evaluation» constant monitoring &
observation

Errors wm

The following pictures show examples of techniques or activities typically used with different methods. Could you identify the method

they would most likely be associated with?

PLANT CELL DIAGRA!
T s

Chloroplast N

Large central
vacuole

Mitochondrion
Call mamhrana

12
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14. . COGNITIVE LEARNING STYLES. From a cognitive point of view, four types of learning styles may be distinguished: Conformist,
Convergers, Concrete and Communicative. The following chart shows a description of each of them. Source: Macmillan Education

Cognitive/
Learning
Styles

Conformist (Field
independent passive)

:\‘“I"rv"!, oriented learner
Classroom dependaent

Inicative

Convergers (Field
independent active)

-Analytic learners
Solitary
Independent

learn about language not
usage

Concrete learners (Field
dependent passive)

Communicative learners
(Field dependent active)

-Out-of-class activities
-Integrated skills
-Take risks
-Real-life situations

-Social independence

$R | macmillan
education

There are different techniques which seem to be more appropriate depending on the cognitive style. Could you match each of the
cognitive styles with their most appropriate techniques?

-Good at interactive
instruction using
computers

-Like focus-on-form
teaching
-Like individual pen-
and-paper work in
which analysis is
involved

-Like reflecting about
the language

-Active participants

-Like any technique that
allows independent
discovery

-Inductive learners who
like to figure out rules

-These are the students
who will ask difficult
and good questions in
the class

-Like to be pointed out
the objectives of the
session

-Like the use of visual
materials

-Visual orientation for
learning

-Reference guide and
handouts which can be
read are very useful

-Reading method with
desmonstration

-Like workshops,
interactive turoeil with
quick responses

-Good at group-work
coordination

-Like games

-Like to use the
languahe in
communication or to
see it used
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LEFT hemisphere related with Logical,
analytical thought and
processing
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15. ‘ TYPES of LEARNERS. Watch the following video and complete the table about learning styles and strategies.

Left-brain  dominant learners are good at
producing separate , the specifics
of language, carrying out sequences of
operations and dealing with ,
classification, labeling and organization.

RIGHT hemisphere related with visual, tactile
and

images

Right-brain dominant learners deal better with

images, with generalization,

with metaphors, with emotional reactions and

expressions.

: tolerate ideas
that are different from yours

-: makes fewer errors

: acts quickly

learners: learn by seeing,
prefer written text, pics and graphs,

learners: learn from
listening, prefer lectures, audiotapes

learners: learn
by doing, prefer demonstrations and

remember details by visualizing. and music, enjoy listening but also like hands-on experiences, like to be
to talk. physically alive
strategies: plan for strategies: strategies:
learning in advance, self-manage and specific learning tasks (translation, cooperation, questions for
note taking, keywords, clarification.

monitor learning, self-evaluate learning

contextualization, inferencing)

factors: self-esteem, self-efficacy, inhibition,
risk-taking, anxiety, empathy, extroversion and introversion.

: intrinsic (curiosity, interest, sense of achievement)
and extrinsic (career, exam grades, money, promotion)

)

READ /
WRITE

Use flashcards
Diagram sentences

Tecnhiques:

-study in short blocks

A

Work on projects and take

lab classes
(%] i [%2]
S~ -Study with others —
() (V)
C -Use memory games and cC
. flashcards -
o ©
i) i)
o >
= Besttesttype: short —
Q@ definitions, fill-ins multiple (@]
_C choice %
)
-4 -
GCJ Bad test types: Long essays, <
.— tests
4

Look at the following picture showing the four different types of learners. Which one would you better identify with?

Find below some suggestions for different types of learners and write the following techniques in the appropriate box:
Listen to songs and podcasts
Go on field trips

Create projects

Participate in group discussions

Techniques:

-use word association for
facts and info

-Repeat facts with eyes
closed

-Record notes

Best test type: Listening
comprehension, oral exams

Bad test types: reading
passages and writing in a
timed test

Visual learners

Techniques:
-copy what's on the board

-draw or outline the info you
need to remember

-take notes and make lists

-highlight with colors

Best test type: diagramming,
reading maps, pictures

Bad test tyPes: Listen and
respond tests

14
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16. m Getting to know yourself and your classmates. First, complete the following chart about yourself as a LEARNER (intrinsic and
extrinsic motivation, cognitive style, learner type). Then, compare the results with your partners and discuss the influence these
personal factors may have on your learning progress, for example types of class activities and exercises you like or dislike, etc.

. ] r .
Learner
d

Cognitive
style

Hemisphere

17. ’ DISCUSSION. Some recent methods propose language learning should be based mostly on PRACTICE rather than teaching and
lecturing. So, teachers should keep their explanations and TALKING TIME to a minimum and facilitate cooperative learning among
students in the classroom. Theory should be learned at home and students should interact and engage in different activities in the
classroom. The picture below summarizes the differences between a ‘traditional’ and a ‘flipped’ classroom. Discuss with your partners
what are the pros and cons about the flipped classroom.

Traditional

STUDENT
TALKING

TIME f ’
Teacher instructs
Teacher instructslesson at home

(video / podcast / book/ website) ’ Students take notes

T Students follow guided instruction
TEACHER ’ ¢

TALKING ! i
Deeper epts, Teacher gives assessment

Students have homework

Pros Cons
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M

UNIT 2 ni-. Teaching language components

2.1 PRONUNCIATION IN ELT.

1. Pronunciation is considered to be today an important component in ELT but its relevance in the past depended on each

approach and method. Check the different teaching methods described in Unit 1 and tick the box accordingly.

Essential, the
most
important
component

Pronunciation

Important
but not the
major focus

Ignored or
Irrelevant

Grammar-translation method

Reform movement

Direct Method

Audio-lingual and situational language teaching

Cognitive

Silent Way

Communicative language learning

Communicative language teaching

2 ' Generally speaking, there are two different approaches to teaching pronunciation: traditional and research-based. Write A or B

following each descriptions below depending on the approach.
A - TRADITIONAL APPROACH

B > RESEARCH-BASED APPROACH

The goal is to gain sufficient pronunciation skills so that the
quality of pronunciation will not inhibit communication

The goal is to acquire nativelike pronunciation

The primary emphasis is teaching sounds. Phonetic descriptions are a
primary component

The emphasis of instruction is on teaching pronunciation
communicatively. The teacher provides students with phonetic description
only when they are helpful to students in tutorials

Affect is critical in pronunciation instruction. Students learn
specific relaxation activities to lower anxieties and
resistance to improving pronunciation

Affect is not viewed as important in instructional activities

Adapted from Scarcella and Oxford (1994).
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3. There are several FACTORS affecting pronunciation. Match them with their description in the columns below.

(a) Phonetic Ability
(d) Mother tongue influence

(b) Personality
(e) Age

(c) Motivation and concern for good pronunciation
(f) Exposure to target language

— . e pe— o —

eLenneberg’s (1967)
Critical Period
Hypothesis: a
biological or
neurological
period, ending at
the age of 12.

e Yates (2002), there
is a progressive
decline rather than
a strong drop-off
after puberty in the
ability to learn
thesounds of a new
language

eSome linguistics
state that adults
cannot achieve
native-like
pronunciation but
others have shown
it varies from one
individual to
another

¢ Attitude towards
the target
language, culture,
native speakers,
culture, etc

e Learners who are
outgoing and
confident and get
involved in
interactions with
native speakers are
liable to practice
their pronunciation
while others feel
uncomfortable
trying out new
speech rhythm and
melody patterns.

 Related with the
desire to be
integrated in the
target language

eSome learners
seem unconcerned
about making
mistakes, be it
grammatical or
phonological, just
so long as they are
communicating
effectively. Others
are very concerned
about correctness,
which may stem
from the desire to
identify with the
target culture.

eTransferring the
sound pattern,
stress and rythm of
the first language
into the second
language may
cause foreign
accents.

e Mispronunciations
of words by
nonnative speakers
reflect the
influence of the
sounds, rules,
stress, and
intonation of their
native language

ot refers to whether
someone has an
‘ear’ for a foreign
language or not.

eThere are tests to
measure this ability
which are referred
to as ‘phonetic
coding ability’ or
‘auditory
discrimination
ability’.

et is claimed that
there are some
evidence that good
discriminators are
able to benefit
from pronunciation
drills, while poor
discriminators are
not.

e Greater exposure
to the target
language makes it
easier to acquire
good pronunciation
and that students
need to receive
large amounts of
perceptible input
before they are
required to speak a
language.

e Lack of authentic
exposure and oral
discourse with
native speakers
brings about a lot
of problems in
pronunciation
learning for EFL
learners

Source: Afshari and Ketabi (2017)

4, ’ DISCUSSION. TESOL is one of the largest and most influential organizations around the world in ELT. Look at the following
screenshot taken from TESOL.org website in Spain and discuss with your partner if you agree with their statement. How relevant for
a teacher is being a native speaker of the target language? Should natives speakers be trained in ELT to work as teachers or not?
Should non-native teachers have a near-native accent or not?

TES&L “

convention 2020

BN fl

membership avents

publications associates resources multi-media contact

why join TESOL-5PAIN?

POSITION STATEMENT AGAINST DISCRIMINATION

In compliance with Article 21 of the Charter of Fundamental Rights of the EU, TESOL-SPAIN stands in opposition to
discrimination against teachers on the basis of their national, ethnic or linguistic background, religion, gender, gender
identity and sexual orientation, in terms of hiring, promotion, recruitment for jobs, or employment conditions.

With respect to the common, long-standing notion, unsupported by research, that a ceriain ethnicity, accent, or
national background gives a person an advantage as a teacher of English, TESOL-SPAIN firmly believes that all
teachers should be evaluated and wvalued solely on the basis of their teaching competence, feaching experience,
formal education and linguistic expertise. Therefore, TESCOL-SPAIN does not condone job announcements that list
‘native English.” "native command of English,” "native-like fluency,” "standard accented English,” or similar, as
required or desirable gualities.

Interview with Annie Altamirano (former President TESOL-SPAIN - 2014 - 2013) by Marek Kiczkowiak (TEFL Equite
Advocates) on the position statement against discrimination. Here

We are proud to include a badge of support for TEFL Equity Advocates. Click on the image below to go to their
webpage for more information.

17



José Belda-Medina

Now summarize your conclusions:
1.

ik wn

5. . Teaching pronunciation covers several aspects apart from sound such as stress, intonation, etc. Complete the following chart.

RHYTHM: Examples of languages with different types of rhythm STRESS: Content and Function words
Stress-
timed
rhythm . . .
English Spanish Content words Function words
Stressed unstressed
® nouns e articles
o L]
o L]
[ ] [ )
STRESS and MORPHOLOGY STRESS and GRAMMATICAL CATEGORY
n atTRIbute (v)
estress on 1st syllable ATtribute (n) o
Compounds vex , . /a'tribju:t/
: /' @tribju:t/
Prefix estress falls preSENT (v)
erixes eex.: prePARE, forGET
eStress on reFUSE (V)
Suffixes (1) emillionAIRE, referEE, enginEER,
uniQUE, afternOON
eStress on reCORD (v)
Suffixes (2) econCLUsion, eLASTic, bioLOGical,
auTHORIty, imPOSible
INTONATION TYPES. Examples
eStatements: The class starts at ™ five )
e Commands: Give me your ™ paper
*Wh-questions: N )
~
*Yes/No questions: Have you finished / already?
¢ Questions tags that show uncertainty: , 7 ?
J
*Choices: Do you speak 7 French or N English? )
elists: | like 7football, tennis, basketball and “volleyball
* Conditional sentences: If % LN )
~
*Hesitation/reluctance: Did you give him your number? | don't quite \re”member
¢ Uncertainty/Doubt: Should we Mcopy/ the list?
J
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6 ')) PRONUNCIATION VIDEO. Watch the video Tim’s Pronunciation Workshop by BBC Learning English and answer the following
questions.

Questions:

1. What sound is he teaching?

2.Tim starts providing an idiom as example.
Which one?

3. What other examples are provided?

4. Could you mention some the teaching strategies Tim
uses to teach this sound?

BBC Learning English: Tim's Pronunciation
Workshop

Source: https://bit.ly/34fsJWK

5. As a teacher, how could you use this video in

a lesson?

2.2 GRAMMAR IN ELT

7. TEACHING GRAMMAR. Grammar could be roughly defined as the way words are put together to make sentences. This is an
oversimplication which may be used as a starting point. There are two different approaches to teaching grammar: INDUCTIVE and
DEDUCTIVE. Look at the following chart about their differences and decide which one is inductive and deductive.

e teacher explains the rule to the learners and then they use it
e focuses on form first then on meaning

e drills students to learn the rule mechanically

e assumes all responsiblity for student learning

top-down approach

¢ students use the rule through different examples, then they learn the rule
o focuses on meaning first and form second

¢ helps learners discover the rule through communication and context

¢ students solve the problem and learn how to use the rule

Look at the following grammar exercises and indicate if their approach is deductive or inductive

Comparative adjectives
1 Read and listen to the conversation.

Comparatives {faster than, more intelligent than, busier than, less interesting than, IR e e e TR

ot as inferesting as) are used to describe the differences between two people,
things, or ideas.

Well. I'm from Paris, so of course I love Paris.
London’s a lot bigger than Paris.

It’s true. Paris is much smaller, but it's more romantic!
Yes, this is what people say.

There are several ways you can describe the differences between two things. PR -

R R R

Use adjective + —er + than with one-syllable adjectives and two-syllable D e e

il{ii?fl ves f‘l'll‘li]'lg in =¥, Practise the conversation. What are the differences between

. 1a . . London and Paris? London's bigger than Paris.
Sending an email is easier than writing a letter.

Texting is faster than making a phene call,

GRAMMAR SPOT

1 Regular comparative adjectives add -er or more. Write the
comparative forms.

Use more + adjective + than with adjectives that have two or more syllables. big bigger  romantic smiall
What are the rules? When do we add -er? When do we use more?
| thirk i i istory,
hink math is more difficult than history REE———
This recipe for banana bread is more complicated than my mother's, BB~ Grammar Reference 9.1 pl40
I
A= B=

19



José Belda-Medina

8. ' THREE-DIMENSION GRAMMAR FRAMEWORK. The following chart illustrates the three-dimensional grammar framework

MEANING

What does it
mean?

Semantics

This framework can be applied to different examples and exercises. Complete the pie-charts following the first model (possessive).

POSSESSIVE PHRASAL VERBS

MEANING

MEANING

possession

description
relationship
part/whole
origin/agent

FORM

'sors'

/2] - /s/ - [3z/

USE

's vs possessive determiner
's vs of the
's vs noun compounds

MODALS: MUST & HAVE TO QUESTION TAGS
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2.3 LEXIS IN ELT.

9. TEACHING VOCABULARY. These pictures show 20 different techniques to teach vocabulary. Match them with their

corresponding name
Gap Filling
Opposites

Word Cloud
Error correction

S.

Vocab scrabble
Hangman
Matching cards
0Odd one out

Multiple Choice
Crossword
Synonyms
Spongy letters

1. ate
bi speed
9 y 2, gdo
prefty little i i 3. redclicoo
water | bread chips
happy |urge orange Juice | spaghetti hamburger 4. nial
5. tigre
small damp
6. pranhet
fost beQm eggs | tomatoes toast 7. ohres
meat | potatoes sandwich
start glad T cheese Il bananas I bread 8. eintes
(A) (8) (@

Word scramble

Collocations

Word search
Post it notes

rambgsa,

ooteberry 1. Either my mother

2.Ineed
3. Neither Paul

4

Flashcards
Mind map
Pictionary
Lego bricks

-
(%%

~)
[0
ﬁ

Complete the sentences below using ‘either”, ‘or’, ‘neither’ and ‘nor’.

my fatherwill help me.

apen ot a pencil.
Johnwillattend the party.

JaneorRita will be present tomorrow.

under - g 5, You must bring aforkoraspoon.
(E) (H)
W= Sq lrello.aoodbqe, Tell astory,
3\ vl - — ) good morning / night. atale
SUBWAY _”"- (0) |_bogy \i Say yes /no Tell ajoke
TENES) o e [ L& Sy susebing Tell hetruth/
ms[i, y x'x‘ : i ‘ = 1 sneakers Jeans | sandals  loafers nothing alie
carESel A G FpFops  sweater Cardigan  shir Say thankyou / Tel
L[_Al—- N — - 3 dress bra skire scarf qou':e 1 asecret..
HELICOPTER : 4 jeans trousers pants shorts 5
aenou‘ | righteye | e T i L o Say afewwords Tell the time
bcdfghjkImnparstVwxyz & nac  nemer sooxs  cap Say aprayer Tell the difference
U] () (K) (L)
VEATHER
pclfemcrfd
cs2 cybmmplarl
sy YTk oA ?
iwindydymg
owbehwyypo
gwckkkoddm
dwﬁ hgohbsnowy
@ [:atiikim
hot
& =S
S windy ~- &= ainy
(N) (0) (Q

Committed

Confident

FoousedDonation

=

=

=
.
=
S’
Q.

Empathetic S

d

5
&

H 1)K LM

i

(s)

(m)

(V)

LGOIV VWO
RLRAL LA™
R XVEWE
e . a1

21



José Belda-Medina

10. TEACHING VOCABULARY. According to I.S.P. Nation (2001) word knowledge by ESL learners includes the mastery of the following

vocabulary-related aspects:

Vocabulary
learning

Meaning/s: What does the word mean? Are there multiple meanings or connotations?

Written form: What does the word look like? How is it spelled?

Spoken form: What does it sound like? How is it pronounced?

Grammatical behavior: In what patterns does it occur?

Collocations: What words are often used before or after the word?

Register: Is the word formal or informal? Where can you expect to hear or use it?

Associations: How does this word relate to other words? What words could we use in place of

this one?

Frequency: Is this word common or rare? Is it new or old-fashioned?

ﬁ Work with your partner, read the following text and identify the nature of the vocabulary mistakes made by the student (bold face)
considering the previous aspects:.

L1

Hi dear teacher,

| am writting this in the intermission between classes to tell you of
my extolment for your class. Your group work rouses a deep sense
of admiration and joy within me. | enjoy every step of the work in
your class. It comes without speaking that your class is the best. |
don't know how to give vent to my feelings. You help me with the
difficultness of English. | know other guys and | suggest them to
take your class. I'm so much happy to be student of the sagely
teacher such as you and getting your advices. Your help is beyond

valuability.
Bye for now,
Teo

Source: Celce-Murcia et al 2004: 288

Meaning/s:

Written form:

Spoken form:

Grammatical behavior:

Collocation:

Register:

Associations:

Frequency:
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11. INTENTIONAL AND INCIDENTAL LEARNING. Word learning can be INTENTIONAL, also known as explicit, such as most vocabulary
exercises previously described, or INCIDENTAL, when words are just picked up while the learner’s attention is not specifically focused
on vocabulary learning, such as watching TV series. Both aspects are essential, for example reading usually involves incidental word-
learning, a great deal of vocabulary growth is a result of reading and vocabulary knowledge is widely accepted as a key predictor to
reading success. It is estimated that readers need to know approximately 98% of the words in an oral or written text to comprehend
it. Read the box below summarizing the major differences between intentional and incidental learning.

Intentional learning Incidental learning

Direct focus on learning when the FOCUS  Learning ‘by accident’- as a result
focus is to learn words of focusing on something else
wordlists, word cards, vocabulary E.G. from reading or listening,
exercises, dictionary use watching movies, listeningto
songs, casual conversation
*Can be learnt systematically LEARNING +Slow and fragile learning
*Meanings are learnt 16 times faster *Input tends to be random and
than with incidental learning unpredictable, unsystematized
*Retention high if learnt well *Contextualized (chances for
*Decontextualized or ‘local’ learning integrative learning)
level
Best for ‘form-meaning’ level learning USE Best for ‘deeper aspects’ of

vocabulary learning .
Source: Waring 2010

ﬁ Work with your partner and think about three different examples of INCIDENTAL learning. Do not repeat the same examples as in
the box (movies, songs, conversation) and explain briefly how your potential students could pick up words in such cases following the

example (TV series).

BTN E—

eYoung learners watch
many TV series (Netflix,
HBO) on their laptops.
Some of them watch them
in Spanish with English
subtitles or vice versa and
while doing so they are
picking up new words in
context.

* Game of thrones, Orange
is the new black, The
Walking Dead, Friends,
Supergirl, etc

* Examples:

eExamples: eExamples:

According to Celce-Murcia et al. (2014), there are other aspects related with vocabulary learning that ESL teachers should take into

account when preparing a lesson. Complete the text with the words that are missing.

manipulate discuss

Information about a
word is gathered
gradually over

Considerable
attention is needed
to address the many
details of what it
means to know a
word. These aspects
of word knowledge
can be

Incremental

to
a learner's intended
meaning and
accuracy.

writing

>

time

Word learning is
dependent on

that learners need to
meet a word 7, 10, or
even 20 times. It is not
only the number of
times that one

Repetition

spacing between
repetitions

( repetition).

repeated

exposure to
target words in context.
Popular wisdom accepts

encounters a word that
is important but also the

groups disruptive

+= Learners are more
o likely to remember
words when they

@ Pay attention to

DD them and have to
DD them.
C For example, Laufer
L and Hultstijn (2001)

find that learners

who used target

words in a
task >

remembered them
better than those
who saw them only
in a reading task.

Interaction & Negotiation

spaced

Any activity that
leads to more
exposure,
attention, time, and
manipulation can
add to word
learning. When
learners
the meanings of
words in

, for
example, useful
information can be
exchanged about
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2.4 PRAGMATICS IN ELT

12. TEACHING PRAGMATICS. The notion of PRAGMATIC COMPETENCE was initially introduced by Chomsky (1980) as "the knowledge
of conditions and manner of appropriate use (of the language), in conformity with various purpose". Despite its importance in EFL
communication, the teaching of pragmatics is often overlooked in the classroom and underrepresented in teaching materials and
teacher education courses. The reasons include insufficient class time, lack of interest, or inadequate recognition of its importance in
interpersonal communication. The consequences of pragmatic differences, unlike the case of grammatical errors, are often interpreted
on a social or personal level rather than a result of the language learning process but Pragmatics covers several aspects related with
language learning:

Discourse
organization

Speech acts Sociolinguistics

Conversation

Structure Management

Source: adapted from Bardovi, K. & Mehan-Taylor (2009). Teaching pragmatics. English Teaching Forum 2003.

More specifically, Pragmatics deals with the following three aspects in the English language classroom:

Using language Changing Language Following rules
depending on the listener or

for different reasons for conversation, storytelling, etc

situation
*Greeting: 'How are you? eTalking different to a classmate than eTaking turns when you talk
eInforming 'I'm going to class' to a teacher eLetting others know the topic when
eDemading 'Go to clas now!" *Giving more or less information to you start talking
*Promising 'I'm going to class this the listener depending on his/her eStaying on topic

knowledge of the topic

afternoon’ eRephrasing something when the

eRequesting 'Can I go to the eTalking differently in a classroom or listener does not understand
bathroom, please?' on the playground eUsing gestures and body language
eUsing facial expressions and eye
contact

Source: Adapted from ASHA https://bit.ly/35|QHkx

PRAGMATIC AWARENESS helps teachers and students improve communication and avoid problems. This can be very important in a
multicultural classroom with students from different national, ethnic or cultural backgrounds. If you are going to teach in a multilingual
or multicultural context or you plan to travel to other countries and become a language teacher you should be aware of some
pragmatic aspects.


https://bit.ly/35lQHkx
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Read the following information related with gestures and body language and test your pragmatic and cultural competence by
completing the text with the words that are missing:

Portuguese Asia Islamic Finns Japan Italians
Bulgarians Greece Japanese Middle East Greeks northern-Europeans
a . R . . a )
eNodding your head generally *Good eye contact is expected in *The tug their
means agreement or the West. Strong eye contact is earlobs to indicate tasty
approval. But most notable in Spain, Greece food, but for
and , for and Arab countries. But this gesture has sexual
example, are known for their and are connotations while in Spain
unusual manner of saying yes embarrased by another's stare, means someone is not
and no: nodding up and down and seek eye contact only at the paying for the drinks.
signifies a negative. beginning of a conversation.

Nod head

Z.»:I ;H; Tug earlob

(- In many countries such as Europe OD *The American 'goodbye' wave can r-Sittin crosslegeed os )
the USA, people often wave their be interpreted as 'no' in many comrﬁon in Ngrgth American
arms around when talking . But parts of Europe and Latin America. and some European

find it hard The Italian 'goobye' wave can be countries . but it is viewed
totelerate gesturing with arms, interpreted as 'come here' by as disresp'ectful to show the
associating it with insincerity and Americans. 'Thumbs up' is used in sole of your shoe to another
over-dramatizacion. In , many cultures as OK but it is a rude person in and
geturing with broad arm movement is sexual signal in some the -
considered impolite. countries and

Source: Business Insider https://bit.ly/2PNt8u7

13. TEACHING PRAGMATICS. All languages have different FORMS of ADRESSING people depending on several factors (politeness,
respect, familiarity, formality, etc.). Polite forms of address vary from culture to culture and even within different regions of a country,
and they change as customs and norms evolve over time. Learning different forms of address is essential in our society, for example
you do not use the same terms when you talk to parents or friends or when you write a letter applying for a job. Teaching how to use
different forms of address, particularly in another language and culture, is a pragmatic activity. Watch the following video and answer
the questions.

Questions:

1. Words you use when addresing a person you don't know in
w formal BrEng

2. Word you use to address friends :

(men in BrEng)

(men in AmEng)

(men in London)

(women in England)

(women) in North of England)

(women in South West)

3. First, last names and titles. Words you use when addressing:

How to address people in English (colleagues and people you know well)

Source: https://bit.ly/34qARE5 (people you don't know very well)
(a patient at a doctor's surgery)
(older men to shool boys)

(the priest)

25
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Think of all the words you use in the following situations in your own language and write them down. In some cases you may use
different words, so write all the words you remember:

mother/s, father/s,

grandmother, grandfather

boyfriend, girlfriend,
special fiend

B

»

siblings

GP or doctor

» §3

!e‘l

Your teachers

ﬁ Now compare with your partner your answers and discuss the differences and similarities about the forms of address you use.
Answer the following questions:

e What factors determine the forms of address you use in each case (politeness, familiarity, respect, etc.) in your own language?

e  What major differences did you observe between the way you use different forms of address in English and in your own
language?

e  How could you teach different forms of ‘addressing people’ in an EFL classroom? Describe some exercises you would use

14. ' TEACHING PRAGMATICS. ROLE PLAY. There are several ways to complain in English. Choose one of the situations below and
work with your partners. In groups you need to role play and act it up using some forms of complaint.

’
*You are a student and you

think you should have gottren
a higher grade on you last
English presentation.
e Complaint: Low grade on
English presentation
*Request: Explain why the
grade is so low

Low grade on

presentation

N\

r-Your next door neighbor is

having a loud party after
midnight to celebrate his/her
birthday but you have to work
up early tomorrow
¢ Complaint: Music too loud
*Request: Stop or turn it down
now

7
*You are at a restaurant with

some friends and after waiting
for a long time the server
brings the wrong order

e Complaint: Long time waiting
and it is late

*Request: bring your order
now

Waiting too long
at a restaurant

7 N
*You are a teacher and several

students always come late to
class or don't do their
homework

*Complaint: late to class, no
homework

*Request: Arrive on time, do
homework

Late arrival &
procrastination
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o ] ﬁ “: ~

units W in Teaching Language Skills

| 3.1 Teaching Speaking.

1 * FLUENCY and ACCURACY. Speaking is regarded as the fundamental skill in L2 learning as when someone asks you ‘Do you speak
(not write, read or understand) English? or ‘How many languages do you speak? Speaking frequently involves interaction with other
people, so it requires other skills such as listening. Two essential factors to be considered when teaching speaking are FLUENCY and
ACCURACY as they are the two cornerstones of assessing speaking in the target language. Accuracy is the ability to produce
grammatically and lexically accurate English sentences, while fluency is the ability to produce language in a coherent, effortless way.
Should the learner focus more on fluency or accuracy? Each factor usually requires different techniques and class activities. Read the
following text and complete it with the words that are missing.
beginner role-plays assessing mistakes independent grammar

Accuracy activities will concentrate on the nitty gritty of the language construction to ensure that the language item is produced 100%
accurately — such as exercises. Fluency activities focus not so much on how the students are communicating but what
they are communicating — such as conversation, and debates. While a certain degree of accuracy is needed for all
communication, classroom tasks should not be geared to more accuracy activities than fluency, because fluency is just as important. In
fact, a student who is more fluent than accurate can be more successful at communication than someone who is more accurate than
fluent. This is because communication is a fluid concept which involves more than one participant and the other participant may still be
able to understand the communication even if the rate of accuracy of the speaker is not very high.

When planning a speaking activity in the classroom, consider whether you will be your students on accuracy or fluency and
stick to that decision. If you choose to focus on fluency, don’t stop your students if they make but if you are aiming for
accuracy then make sure your students are producing accurate language.

This may sound simple and logical, but it’s easy to try to incorporate elements of both into your lessons, often with the result that your
students don’t get the benefit of practising either. Instead, make sure there are opportunities for both types of activities in your lessons
to ensure your students get the best of both worlds and get practice with both accuracy and fluency.

Typically, at level when the students don’t have enough language to worry about fluency, teachers tend to focus on accuracy.
This carries on through to pre-intermediate when fluency activities like discussions and debates are introduced. Later, when the students
are reasonably language users, a mix of accuracy and fluency is used, with the focus shifting to fluency as students

advance. One important point to bear in mind, however, is that too much bias one way or another is not good. Accuracy without fluency
is not useful in the same way that fluency without accuracy is also not useful. A good mixture — biased towards the needs of the student
—is the ideal way to go.

Source: Adapted from TEFL Academy https://bit.ly/38B9iPs and ICALTEFL https://bit.ly/35lh7Tm

Now, watch the video about teaching speaking and answer the questions. Source: https://bit.ly/2RUQ39x

YES NO

Tell students not to worry about making mistakes.

Encourage students to use body language and facial expressions

Ask students to read out loud.

Help students with intonation

Try to get your students to feel relaxed

Use fun activities, to get students talking

In the lesson, start with activities that focus on accuracy and move on to activities that focus on fluency

Interrupt students if they make a mistake

Ask students to talk about themselves, their ideas and interests

Ask students to try to speak as quickly as possible.
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2. FLUENCY. Goh (2007) explains that there are four skill areas of speaking competence required for effective communication:

e Learners need to be able to
blend the phonemes of the
language they are learning and
they must use approppriate
stress and intonation

e Learners need to achieve
specific communicative
functions in social and

Phonological Spee-Ch transactional exchantes, such

skills function as agreeing with someone,
skills asking for clarifications or
offering a reason

/
Interactional §¥tended
* In face-to-face exchanges, learners skills Lo L * Learners must often produce long
must manage interactions by skills stretches of uninterrupted language,

and they need to structure what they
say so it is easy for others to follow:
narrative, procedural, expository and
descriptive discourse.

regulating turn-taking, redirecting
the topic, and netogiating meaning,
in addition to initiating, maintaining
and closing a conversation.

According to Celce-Murcia (2014) task selection criteria for speaking activities should include several aspects. Check them below and

try to guess their meaning. Use arrows to match the examples provided with each aspect.

The teacher needs to monitor Learners should be able to
d tudents If one student is giving a speech, undertake and complete the
:';: tencorlrage students to 'L:se others who are listening should activity with the knowledge and
oisij)rlie anguage as much as be assigned a task resources at hand. If it is too
P difficult, it can be discouraging.

Interactivity

Purposefulness Challenge Safety Productivity

Authenticity

The teacher should set up a nurturing The reason or outcome of an Classroom activities should bear

classroom environment of trust, activity should be apparent to the some relation to language use

respect and protection. learners as they want to know outside the classroom.
what ic exnected from them

FEEDBACK. ’ In a speaking activity, teachers need to know when to provide some feedback and how to correct learners in a careful

and gently manner to ensure fluency and accuracy. Can you name the following strategies to alert a student to an error?

STUDENT TEACHER STRATEGY

Teacher raises his or her eyebrows or Expressions or gestures

| will finishing my homework tomorrow .
make a hand gesture in a very gentle way

“Can you say that again?’

I like music and she like sports , > 5
Once again, please

| did a mistake ‘Verb! ‘

How does it look like? ‘HOW does it look like?”

‘Oh, you are TALLER than your brother,

I am more tall than my brother
really?’
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3. * SPEAKING ACTIVITIES. There is a wide range of activities to practise speaking. Here is a list with some of them. Try to match
them with the pictures below and discuss with your partner which ones you like the most and least and the reasons.

taboo spot differences survey
storytelling

guess who alibi
debate role play

picture narrating jigsaw

|

following directions
speed dating

3.2 Teaching Listening

4. LISTENING TYPES. Traditionally, listening was believed to be a skill that could be ‘picked up’ without overt instruction, so until the
1970s listening did not receive much attention in language teaching as the main focus was on other language skills and components.
Recently, several studies have stressed the importance of teaching listening in the ESL classroom. Some scholars distinguish four
different types of listening: Appreciative, Emphatic, Comprehensive and Critical. Match each of them with their description below:

Listening for pleasure
and enjoyment, as
when we listen to
music, to a comedy
routine, or to an
entertaining speech

= A" Q&‘ |
Listening to
understand the
message of a speaker,
as when we attend a
classroom lecture or
listen to directions for
finding a place.

\

Listening to provide
emotional support for
the speaker, as when a
psychiatrist listens to a
patient or when we
lend a sympathetic ear
to a friend.

Listening to evaluate a
message for purposes
of accepting or
rejecting it, as when we
listen to a salesman or
politician.

29



José Belda-Medina

LISTENING APPROACHES. There are two different approaches to listening activities as the following picture illustrates:

Focus on sounds, words, intonation, grammatical structures, and other components
of spoken language.

Examples:
Students listen to a pair of words and circle if the words are same or different.
Students match a word they hear with its picture.

Students listen to a short dialogue and fill in the blanks of a transcript

Focus on the activation of background knowledge and the meaning of the text.
Examples:

Students listen to some utterances and describe the emotional reaction they
hear: happy, sad, etc.

Students listen to a sentence describing a picture and select the correct picture.

Students listen to a conversation and choose a picture showing the correct
location of the dialogue.

5. LISTENING TECHNIQUES. Several techniques can be used to check listening comprehension in the ESL classroom such

as:

EXTENDING DUPLICATING

/ S

CONDENSING MODELING
LISTENING \
' COMPREHENSION
ANSWERING CONVERSING
TRANSFERRRING DOING

“.. CHOOSING o

Write the name of each technique mentioned above next to the following descriptions:

4 : listener answers questions about the message
: listener selects from alternatives such as pictures, objects, and texts
: listener outlines or takes notes on a lecture
: listener draws a picture of what is heard
: listener translates the message into the native language or repeats it verbatim
: listener engages in a conversation that indicates appropriate processing of information
: listener provides an ending to a story heard
: listener responds physically to a command
: listener orders a meal, for example, after listening to a model order

Source: Prof. Ika Hentihu https://bit.ly/2Q08dEf

6. LISTENING STAGES. When designing a listening activity for students, you need to remember the following stages:

AN N N N N NN

PRE-LISTENING LISTENING POST-LISTENING

Prepare students for the activity by

activating schema connecting the Be sure students are actively listening by Be sure to follow-up with some

using of visuals, such as pictures, facial comprehension checking activities. This
expressions, body movement asking can flow smoothly into a speaking
them questions and eliciting answers, activity that practices the language

etc. learnt in the listening activity.

activity to their background knowledge
getting them to predict what they will be
listening to introducing useful words and
concepts.
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There are several pre-listening, while-listening and post-listening activities. Try to place the following activities into their appropriate
box:

Picture dictation Discussion Word webs Guessing from images
Brainstorming Chinese whispers Running gap-filling Guessing from title
Running dictation Finish the story Acting while listening False facts dictation
Write a composition Disappearing dialogues Image-text identifying

Prelistening While-listening Post-listening

7. ’ LISTENING and ICTs. Songs and movies are very popular tools to enhance listening skills and there are several free websites to
practise them. You can find below two good examples ‘Learn through movies’ and ‘Lyricsgaps’. Work with a partner, check both
websites and use their search engines to find one example of a movie and a song you would use in your class as a teacher. You need
to explain the level of your target students and the reason to select those two examples.

Learn English through movies Website: http://movies.clubefl.gr/

Movie:
Level of target students:
Reason to select this movie:
Add a post-listening activity after watching it:

Website: https://www.lyricsgaps.com/en

Song:
Level of target students:
Reason to select this song:
Add a post-listening activity:

3.3 Teaching Reading

8. ‘ READING COMPONENTS and TYPES. Reading is a complex cognitive process requiring many different strategies such recognizing
letters and symbols, decoding the meaning of words and sentences in context, interpreting the significance of a text or message and
retaining its meaning. There are three basic components involved in the reading process:
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The process of
translating a
printed word into
a sound, which
includes
identification skill
and word attack
skill.

DECODING

COMPREHENSION

The level of
understanding of a
text or message,
which come from the
interaction between
the written words
and the knowledge
they trigger.
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ReTENTION A

Considered in a broad sense, we may distinguish four different types of reading:

INTENSIVE
READING

Write the names of each type next to the following descriptions:

STRATEGY

You do not read the contents from cover
to cover. Instead, you go to the specific
page on which there is information,
quickly run through and locate the
specific item(s) of information.

EXTENSIVE
READING

Types of

READING

PURPOSE

Reading to get a few
specific items of
Information

The condition of
retaining or
keeping something,
which can be in the
short term memory
or long term
memory.

EXAMPLE

Look up some specific
information in a dictionary,
encyclopedia, a product
manual, a brochure or other
reference resources

You read fast, often skipping words,
sentences, sometimes even paragraphs
that are not important and try and get
an overall understanding of the text.

Reading for an overall
understanding of a text.

Reading a story, a newspaper,
a film review, a description,
etc.

You read the text slowly, word by word
and sentence by sentence because your
aim is total or near total comprehension.

Reading carefully for
total comprehension

Reading your textbook for
study purpose, a lesson for an
exam, or an article on a topic of
importance for you.

Reading for pleasure, so you may read
the text selectively without being
concerned about unfamiliar words.

Reading for pleasure

Reading magazines,
stories at home.

comics,

Among the FACTORS influencing the development of the reading skill we may distinguish the following:

() Language
facility

Auditory & visual
discrimination

Motivation

Home & class
background: attitude of
parents, siblings, teachers,
peers.

Teaching strategies:
vocabulary,
comprehension, literary
appreciation
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9. READING PROBLEMS. Some leaners may have reading problems connected with some type of language disorder. Some of these
problems are related with the three different components early mentioned in this exercise and illustrated below.

Decoding difficulties Comprehension difficulties Retention difficulties

trouble remembering what is read after a
short or long time (short time & long time

difficulties sounding out words and D confusion about the meaning of words and
memory)

recognizing words out of context sentences

confusion between letters and sounds they
represent

difficulty connecting what is read to prior

inability to connect ideas in a passage knowledge

slow reading rate when reading aloud

(word-by-word) D omission of, or glossing, over detail difficulty applying content of a text to
! ’ peronal experiences

D reading without expression difficulty distinguising significant D inability to view content from multiple

information from minor details perspectives

ignoring punctuation while reading lack of concentration during reading trouble summarizing what is read

Source: https://bit.ly/2ZaCPaF

Some of these problems are well-known such as Dyslexia, ADD, Memory or Vision problems. Match below each of them with their
corresponding description. ADD Memory Problems  Dyslexia Visual Problems

LEARNING DISORDER DESCRIPTION

This typically affects reading and writing, including transposing letters and words, it can also contribute
to reading comprehension problems. Students with this type of learning disorder s/he has problems with
letter recognition as well as difficulties pronouncing words. It also contributes to slow reading speed.

Short-term and long-term memory problems affect reading comprehension. Students have difficulties
understanding information because they may not remember what they just read.

Students with this type of learning disorder usually omit words when reading aloud or writing and it
affects their reading comprehension.

It refers to the inability to concentrate on a specific reading task for a certain period of time. Students
with this disorder have short attention spans and problems grasping the meaning of sentences,
paragraphs or stories.

10. FLUENCY and PREDICTION. Fluency is the ability to read with accuracy, proper speed, and meaningful expression and it is a sign
of reading comprehension. Learners who read fluently can turn their attention to the meaning of the text instead of using brain power
for decoding. When fluent readers read silently, they recognize words automatically. They group words quickly to help them gain
meaning from what they read. Fluent readers read aloud effortlessly and with expression. Their reading sounds natural, as if they are
speaking. Readers who have not yet developed fluency read slowly, word by word. Automaticity plays a major role in reading fluency.
Check the following website and watch the video about the Stroop Effect and answer the questions below:

Questions:
* What are 'sight words'?

* What is meant by 'instant reading'?

* What is the Stroop effect?

* What are 'Leap words'?
All about learning Blog * What examples are provided of 'leap words'?
Souce: https://bit.ly/3004VzN

PREDICTING is a very important learning strategy as it allows learners to use information from text, titles, headings, pictures, etc.
Prediction is an essential aspect in reading fluency as good learners do not read word by word, they scan the whole text and move
their eyes in jJumps called eye fixation movements. ESL learners are not able to predict words in the beginning stage of reading with
much accuracy as their skills and knowledge are limited but as their language level improves they gain in reading fluency. Check the
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following website and select one exercise to test your reading fluency, then complete the reading comprehension and write down

your results. ‘Free Reading Test’ Website: http://www.freereadingtest.com/

Theme Level Words per minute

Reading comprehension (%)

Other websites: ‘breaking News English Speed reading’ https://bit.ly/2SM2c0Q

11. ' READING ACTIVITIES AND TECHNIQUES. Work with your partner and put the following reading activities into their appropriate

box and add a new one for each stage.

Guess from photo or picture Reading aloud Reading race Comprehension quiz
Keywords, elicit vocabulary Summarize & paraphrase  Whisper race Turn into pictures or comic strips
Guess from author & title Blank out text Debate Cut into pieces & reassemble
Guess from first paragraph Find misspelled words Role play de story Write alternate ending and share
Word clouds Stop before the end and predict Title different paragraphs
Fake definitions of keywords Find words (adjectives, etc.) and act them up Comprehension quiz

4 N 4 N\ f. N\

L] L]

While-

Pre-reading Readi
eading

| 3.4 Teaching Writing

12. ' WRITING ELEMENTS. Traditionally, writing has been considered a more reflective process than other skills such a speaking as
students learn more about structure, word choice and how to organize texts. Writing as a communicative skill includes five elements

or paramount importance illustrated below.

Purpose

Audience

'for whom'

Writer

Elements

'who'
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Teachers need to consider several factors when preparing and evaluating a writing activity for their students. Discuss with your partner
some of the ideas you need to take into account in the following situations following the example.

Situation Writer Audience Content Purpose Medium
A short i / Level of the For the teacher, Topic For a class On paper,
description in f students or for other (people, activity blog, post
English sl Mother tongue and classmates place, object), (individual or on a social
language  affinity (role play, peer nouns, group), for network.
(local, immigrants) evaluation) adjectives, an exam, etc.
verbs.
A fairy tale

An Instagram @

post

An email to
the teacher

A text

message to a

friend

A letter =
requesting

information

about a -
language | =
course

13. WRITING TYPES. There are four basic types of writing as illustrated below.

¢ Focuses on facts to provide information, e Tells a story in a sequence of events which
explanations and definitions but no opinions. can be fiction or non-fiction.
J
7
e Provides a vivid picture to help the reader Descriptive Persuasive s Expresses an opinion providing arguments and
recreate in his/her mind what is being describec. tries to convince the audience.
"
What type of writing are the following examples?
Writing sample Type

It was my second day on the job. | was sitting in
my seemingly gilded cubicle, overlooking
Manhattan, and pinching my right arm to make
sure it was real. | landed an internship at Condé
Nast Traveler.

Marijuana should be legalized. We are putting too
many people in prison and spending too much
money to incarcerate them for nonviolent crimes.

Advances in science and technology have made
the use of "green" energy possible. In places
where climate conditions permit, people are
able to use solar energy or wind energy for
power.

She’d thought the color of cold was white, like
snow, or blue perhaps, like on a cold tap, but cold
like this was conceived in a place without daylight
and was black, the absence of all light and color

London is the capital and largest city of England

Are you tired of seeing your paychecks slashed by ) ] ; ‘
and the United Kingdom. Standing on the River

unjust tax deductions? We work hard to provide
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for our families and then wind up only being able
to live paycheck to paycheck. If you vote for me,
I'll make sure your taxes are lowered

Thames in the south-east of England, at the
head of its estuary leading to the North Sea,
London has been a major settlement for two
millennia.

It was a Saturday afternoon when Allie decided it
was time to paint the brick fireplace white. As we
crawled closer to the dirty old firepit, we pulled
out the petrified wood and noticed a teeny, tiny
treasure box. We looked at each other in wonder
and excitement.

My wife and | honeymooned in Playa Del
Carmen, Mexico; while there, we visited the
ruins of Tulum. At the entrance of the ruins,
large palm frond trees stand lush and tall with
wild life resting on its branches. In the middle of
this miniature rain forest is a dirt path leading
towards a hand built stone wall ten feet tall.

14. WRITING STAGES. Writing includes different stages. Match each stage below with their description in the appropriate chronological
Drafting

order. Presenting Revising

Writing Planning

This is the

prewriting stage. Puttin .
g thought:

Students need to and ideas on

i Composing a text
think about a paper and p g

topic and do . to communicate
some previous organizing them{ . - i4eas and
research thoughts.

Reviewing, editing an
correcting spelling, Sharing final
punctuation, style, et¢ writing with
others

Each of these stages includes different sub-skills. Put them in their appropriate place:

structuring reordering
brainstorming composing
PLANNING DRAFTING WRITING

mind-mapping
communicating

building
restructuring

publishing

REVISING

15. ' WRITING COMPONENTS. Teaching writing skills covers several aspects or components which are illustrated below.

Cohesion

,h

Coherence

Capitalization

Punctuation ™

"“"Word choice

Grammar

Spelling

selecting/rejecting

PRESENTING
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Work with a partner, read the following examples and identify the type of writing mistake in each case:
Writing sample Type of Writing sample Type of mistake

mistake

| went to the store but they were He was born on a wednesday

closed so | went home.

What is more, these antibiotic My teacher won'’t arrive to class untill 10am

resistant crops are fed to cows and
are, therefore, indirectly consumed
by humans, which in turn makes them
resistant to the effects

The public transport in this city is unreliable

| brought three things; a toothbrush, !
and it’s cheap

a blanket, and a pillow

| went to the store, but they were closed, so
| got in my car, turned my radio on, backed
out, and then went home.

| like that cream because it gives you
a juvenile appearance

She speaks english, french and | passed all my classes with excellent grades

korean.

When you get done with that lab report, can

Firstly, | believe that children should )
you send it to John and I?

be taught in mixed classes. In
addition, this will help them to learn
how to socialise with the other sex.

On the one hand, there are a number of
advantages to working from home. Finally, |
prefer going to the office.

My mom beleived that my atitude
was agressive

16. WRITING ACTIVITIES. Match the names of the following reading techniques with the picture.

Diary Blog Subtitling Poem e-mail Story
Advertisement  Brochure Essay Recipe Article Instructions
This is Darlecs Frankreich. I'm & stodent in your CHEN
221 ciass, and P writing about 2 potential exam time
confict
SONNET 130
Chapter 1-1: The Adventure Unfolds _
“Marko was catied upon onice again 10 save the work...o0 simall task. Could he Appie pie recipe My mistreed” cycs e mothing Wke the wen
T Prinas Poscht Aty Toternaraton” Mventurt wis about (o Caral i far more rod tha bt e rod
begin..." Ingredients * Instruction 1 szom be whisc, why Sen ber bveass we dea
Laxeraxo Roan * 5 apples, cut up « Put apples in ple plate 1 henirs be wires, black wises grow oo ber head.
[The stage’s background ia drawn, then Mario and Tippi come out of a red * 100gr butier, meted  + I 3 bowl mix 1 cup 1 have soem roncs demask'd, vod snd whise.
ol * 1 cup of flowr sugar, four and buter e 20 sach roses see 1 im ber cheocks.
TippS: 1 feel the Pure Heart. But its still far from here. And i some perfumes is hore meoee delight
Do tuine 10 TH00 Thes in the brcath thes roms my miress recks.
ppi: Merkon told us to find his friend, Bestovius, to Jearn that dimensional Llowe to boue hev spea, yet well | know
technique. We'd better go find him.. L L T L p——
[Mario nods] 1 grone | mever saw » pockdes g0
Tippi: One more thing... If you want to learn about anything. fust use my My mistress, wheo sbe walks, trcads om the pround
power. ‘about many things... And yer, by beaven, | think my love 2 we
T2 W Rarmnte anmanre anecreen ! At amy che hedard wich fabe comasre
E £oia0 £330y 00 Porrer. lenyion mng susgee
Social media adding
9 1. nearost The wn was whissirg A youn lady was dmwry down 3 deseried ad n
to mental health woe @ g o 4 oy i i o
: —~ » Usiversty. She wad very et ad pmhensse 48 e ass dtvry sore o
gt akong an abandored road. As he was g he A moon was Shone
2.Luv';hull¢lng -;;u, S locked closer ind e & Bl 04d Iadly hatbieg down the med
by the nearest My P Yo uch panion 8 e 10 v e ch Iy sty o e
exit. g
kg her steerng wheel 8 310 (1D 57 Sv Ovir 1 e 06 by,
3. Report to offeiog 3 HL W & ook foce e cemad e docr anc et e ok lady . The
assembly point. o katy hockerd vary Wendly and was vy thankAd for Mary ging her a L bt
—_— fever mvesiec her rame The Wy g GRCICNS 1 whirt the wirted 0 bi
prssioyvyrn prond
ey e
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ﬁ Now think of two different writing activities for the following groups of learners. You need to consider their needs, context and
general motivation. Suggest topics that the students might like or need to write about. An example is provided in each case.

et

o
e :&d\m«,
e

gt d‘f‘ﬁh
oo € N
Adults

eJob application
letter

Children

eFiction character eSocial network
o messages

| 3.5 Course Design and Materials

17. ' COURSE DESIGN AND MATERIALS. Course design should be reflected on the syllabus, which needs to include essential aspects
such as who your students are, what you want them to learn, how the activities are planned and how you will measure the learning
outcomes. These elements are illustrated in the following chart.

\ C

ecompetences

ASSESSED?

eevaluation

) L

econtext and

econtents

methodology

SYLLABUS TYPES. There are six different types of syllabi. Put their names in their appropriate place:

situational skill-based

content-based structural

notional-functional

task-based

ebased on grammar and structure

etraditional approach

eassociated with cognitive methods,
Grammar-translation method, Audio-
lingual, Silent Way, etc

eExample: Nouns, adjectives,
comparatives, etc

o Criticism: based on just one aspect of
language, 'written' grammar

¢ based on functional meaning, semantic
and communicative dimension rather
than grammar

eassociated with communicative language
teaching

e Example: Writing a letter, making a
phone call, inviting someone out, etc

eit includes grammar but also topics,
notions and communicative concepts

ebased on language in a social context

eaims at preparing the learners for
different situations

esimilar to notional-functional but
functions depend on situations

eExamples: at the airport, at the post-
office, etc

e criticism: some situatiosn may be very
limited
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*based on language skills (reading, *based on real world activities that * Learning of content or information in the
speaking, etc) learners have to do for non-instructional language being learnt with little or no
e focuses on competences purposes outside the classroom direct explicit effort to teach the language
e widesly used in ESL courses programas for efocuses on real-life needs and activities, «focuses on content not language
adults and immigrants providing motivation through immediacy estudents learn language and subject
e Examples: reading (guessing vocab from and relevance matter simultaneously
context, summarizing, analysis of e Language needed is discovered by « Examples:calculus, chemistry, science
paragraph structure, etc) students rather than taught g ’ ’
*widely used for academic work but it can *Examples: developing surveys, creating SRR e e e
be limited in other contexts posters, designing a wiki, etc problematic with low level students '

SYLLABUS ELEMENTS. The course syllabus needs to include several essential elements such as:

Lesson

(o] JIA =S methodology Planning

—fr— - ar @ B -
S.MART Communicative Interactive Time sequence Final
Specific Topics Student-centered Engaging Aims Continuous
Mea'surale Functions Innovative Visual Content Written
Attainable Skills Autonomous Authentic Activities Oral
T R.elevant S| Concepts learning er-§ Challenging dcl Assignments d Group
e\ Time-bound b ms al 1 pr| Individual

options, etc.). Learning materials can be classified into three different types:

w» BYypurpose By format @® sycreator
*Instructional *Paper-based *Commercial
*Testing *Audio-visual *In-house
*Authentic *Electronic

Look at the following ten pictures and write what type of learning material they are:

Third edition A

1 . STUDY ENGLISH

wa
& drap in tre ocetn w - I ELTS

PARATION

T Faust Wity 19 Loarn B Tpedh Lo s the Ap

drop i {he aceen compared 1y the

billisn; thet need {3 be 1pent

00 BRITISH
00 COUNCLL

English

(SS SR NSSSASLN

Generally, ESL teachers have three different options when deciding about their learning materials as illustrated below:

ADOPTING DEVELOPING ADAPTING

Creating your own materials Selecting and making adjustments to
existing materials

Selecting existing materials
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e Materials background *  Curriculum *  Finding and classifying
e  Teachibility e  Design e  Analyzing

e  Fit to the curriculum e Criteria e Reorganizing

e  Physical characteristics e testing * testing

Discuss with your partner the pros and cons of each option and provide two examples of classes at the UA for each model:

*ADOPTING * DEVELOPING * ADAPTING
Pros

Cons

Examples

18. ' LESSON PLANNING. Lesson planning is an essential aspect of language teaching. Detailed lessons can help engage students in
the class activities, particularly if they are based on the learners’ motivation. Not every teacher is trained to design a good lesson plan
but it will allow the teacher to keep an eye on the time in relation to the planned course and activities and make the necessary
adjustments. A lesson plan is the structure of the class and it should be based on the students’ needs and previous knowledge of the
matter, goals and expectations. These are the different stages of a lesson plan:

Introduction Statement of the aim Development Review Conclusion

warm-up purpose practice recapitulation consolidation

Choose one of the following topics and design a lesson plan with your partner on a separate paper:

Travelling Wl
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UNIT4 .. Assessing Language Competence

| 4.1 Language Assessment. Principles and Models

1 ‘ Although EVALUATION and ASSESSMENT are sometimes used interchangeably, they are not strictly the same. Assessment can be
defined as the ‘way instructors gather data about their own teaching and their students’ learning process’ (Hanna & Dettmer 2004)
whereas evaluation refers to the judgment of the instructor on the overall outcome of a certain student based on the assessment
data. There are different types of language assessment as illustrated in the following pictures. Work with your partner and find a
definition and example for each of them:

NORM- CRITERION-
REFERENCED REFERENCED

2. ASSESSMENT PRINCIPLES. Assessing language competence can be a difficult task for a teacher as it requires previous training.
Traditionally, there are five principles to be considered in language assessment. Put their names in the appropriate place:

Washback Authenticity Reliability Validity Practicality
eCost eStudent-related eContent-related ecorrespondence with sthe effect of testing
eTime (fatigue, anxiety, etc) eCriterion-related the target language on teaching and
e Administration eRater (inconsistencyl -Consequential and real world Iearning
eScoring (rubrics) inexperience, etc) (impact and cltem's shpuld be -P05|t|\./e: (attitude) -
*Test administration consequences) applied in real benefitial (more
(interference, «Face validity (it looks contexts formativ-e than
variations, etc) right and fair to the emeaningful topics summative)
eTest (ambiguity, examinees) ereal-world tasks *Negative (attitude) -
lenght, etc) no benefits on

teaching and learning
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Now watch the video with Jill Grimshaw from the Cambridge Assessment Centre about four of these principles and answer the
questions below:

Language assessment principles:

*What example is provided for the concept of validity?

* What example is provided for reliability?

*What examples of practicality does she give?

*How are 'good tests' described?

Jill Grimshaw from Cambridge Assessment

Source: https://bit.ly/2ZgbAsr

3. ASSESSMENT TYPES. Generally, we may distinguish three different TYPES of language assessment depending on their objectives
and time when they occur. Use arrows to match each type of assessment with their corresponding description.

(d) Focus on the processess and products of

a) Beginning of academic
(a) Beg g learning. Assessment FOR learning.

1. SUMMATIVE
year and/or before each unit

\
[ o (e) Determine students’ knowledge, skills and
(b) Within the bilities developed . iod of ti
2. DIAGNOSTIC - ctruction abilities developed over a given period of time,
L Ins progress report. Assessment OF learning.
[ N
3. FORMATIVE (c) End of the () Determine students’ knowledge and skills,
L Instruction learning needs, motivation and interest level

' Other terms used in language assessment are PLACEMENT, ACHIEVEMENT and PROFICIENCY. Work with your partner and provide
a definition for each of them and try to relate them with the three previous concepts (diagnostic, summative, formative).

ambridge Engli:
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4.2 Language Testing Objectives, Methods and Tools.

4. ASSESSMENT STAGES. Language assessment encompasses four different stages as illustrated below:

1. Design 2. Development | 3. Administration 4. Evaluation 5. Reflection

Each stage includes several tasks to be performed by the teacher. Put the following tasks in their appropriate place, some may fit into
different stages:

REVISING SCORING PERFORMING PRETESTING

DRAFTING REPORTING RUNNING DECIDING GRADES
BLUEPRINTING RATING INTERPRETING AVOIDING INTERFERENCES
PLANNING CONSTRUCTING SOLVING PROBLEMS IDENTIFYING OBJECTIVES

-\

4. Evaluation

3. Administration

2. Development

REFLECTION. The last stage in the assessment process is essential as ESL learners need to be able to understand appropriately the
results and consequences of their learning outcomes. Traditionally, teachers just provide the results based on a score or grade but
most students ignore or misinterpret the real impact. Watch the following video by Edutopia about other innovative aspects related
with the assessment reflection and answer the following questions:

Questions:
*What is the student-led conference?

* According to the school principal what does 'student
ownership of learning' mean?

Student-Led Conferences:
Empowerment and Ownership * What pre-work is done before the conference?

edutopia

* What impact do student-led conferences have on parents?

* What is your opinion about this practice (pros & cons)?

Student-Led Conferences: Empowerment and Ownership
Source: Edutopia https://bit.ly/2Q0Zi6P
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5. ' ASSESSMENT TOOLS. There are different language assessment tools you can use as a teacher. Match the following pictures with

their appropriate name: Quizzes, exams & tests

NO PAIN

Class observation
Anecdotal records

Portfolio & papers

MODERATE MADDENING [

"

Now write the names of each assessment tool next to its description as in the example. You may need to repeat some of them.

Tool

Anecdotal
records

Description

Notes written by the teacher regarding
student language behaviour

Speaking & listening activities Checklists
Projects & presentations
Rating scales

Description

They record on a scale the extent to
which specific criteria have been
achieved by the student or are present
at the students’ work.

Collection of relevant works reflecting
students’ efforts, development and
progress over a period of time.

Set to items and questions to assess
students’ knowledge, they are widely
used and they can be oral or written.

They are used to inform teachers about
where instruction has been successful or
where students need assistance or
further instruction

Short stories describing daily events,
relevant aspects of student activity and
progress

Discussion between teacher and student
to discover students’ comprehension
skills and perception of their own
learning process. They can be used to
meet students’ needs and goals.

Activity to determine the oral and aural
skills of the students. The teacher or
examiner can pose different questions
of show material and students will need
to answer.

Lists of criteria completed while students
are engaged in specific activities or
projects

Oral presentation based on given
assignments and tasks in which students
interact with the teacher and/or other
partners to present a topic or project.

They also record quality of the student
performance at a given time or within a
given process (Likert model).

This collection of documents provide
teachers, students and parents with a
broad picture of students’ growth over
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time such as abilities, skills and
attitudes.

6. ' ASSESSING YOUNG LEARNERS. Language assessment needs to consider several factors such as students’ needs, age and context.
Watch the following video about assessing young learners and answer the questions below.

BRITISH
COUNCIL

Assessing Young Learners

Assessing Young Learners
Source: British Council https://bit.ly/352bVD0

Questions:

*Why are children different from adults?

*How does the presenter define young learners?
*What 3 groups of young learners are described?

*What distinguishes 5-8 learners?

* How are 9-12 learners described?

* What activities are suitable for 9-10 aged learners? __

* What good activites are mentioned for teenagers? ___

* |In what sense are teenagers and adut learners different?

| 4.3 Measuring and Interpreting Student Learning Progress

7. * TESTING PROBLEMS and MISUSE. Below you can find some common problems in language assessment which are related with
different aspects explained in previous exercises. Work with your partner and check if you have faced any of these problems while
you studied in school or college and provide some examples (subject name, context, problem, etc.). As a future ESL teacher, discuss
with your partner different options to solve or avoid these problems.

Misuse examples

1. Test was administered without clear teachers’
instructions (ambiguity).

Problem (subject, etc) Solution

2. Tests (final exams) were the only measure for
grading (no activities, projects, etc).

3. Test did not reflect what was taught in class (content)

4. The test/s were returned with lack of corrections and
explanations

5. The exam was only based on one testing method
(multiple choice, a final paper or essay, one question-
exam, etc)

6. There was a substantial delay in returning the test or
they were never returned

7. Test was sometimes used as a punishment e.g. low
level, poor marks or no homework, etc

8. The rubric was not informative enough, it was too
basic and the teacher did not provide a mock exam.

9. There was no review session of the test and | did not
know my errors or how to interpret the result.
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10. Test contained some flaws or bias reflected on the
teacher’s correction

8. * LANGUAGE FRAMEWORKS AND SCALES. Different scales and frameworks can be used for language assessment, two of the most
popular are the ACTFL Proficiency Guidelines (USA) and the CEFR Framework (EU). Cambridge exams and certificates are also well-
known in this field.

ESCALA Key Prelimiary First Advanced  Proficiengy Multilevel Tests
Receptive Skills Productive Skil
o
a
N 2 "
0, Novice Low, 0 0, Novice Low, o z z
Novice Mid Novice Mid > i o
< 2D
a a
Novice High At Novice High At |-
L
3
B2 =
Intermediate Low A12 Intermediate Low A2 ° =]
-] o
H
Intermediate Mid A2 Intermediate Mid Br1 B1
Intermediate High B11 Intermediate High B12 . A2
E w—=
Advanced Low B12 Advanced Low B21 3 Al i
Advanced Mid B2 Advanced Mid B22 e
Al E
Advanced High C11 Advanced High C1 e
ACTFL and CEFR compared Cambridge exams
ACTFL Guidelines https://bit.ly/366fFEl Cambridge https://bit.ly/2MUNBgi

CEFR Framework https://bit.ly/2tX3hZG

Watch the following video about the CEFR framework and answer the questions

Questions:
*What is the CEFR used for?

* What was the problem with the traditional concepts (beginner,

aggmscll intermediate, advanced)?

* What are the names of the 3 tiers in the CEFR?

CEFR and Language Assessment * How many levels are described in the CEFR?
* What type of statements are used in the CEFR?

* What CEFR level do you have if you are a complete beginner?

* Give an example of can-statements for each level:

Al A2
B1 B2
Cc1 C2

* When was the CEFR published?
* Mention 2 examples of CEFR use today?

CEFR and Language assessment
Source: British Council https://bit.ly/363bARQ,
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9. ' DISCUSSION. Testing is a complex activity as teachers need to think about using different scales or grading criteria. Standardized
tests (PISA, SAT, etc) are widely used today to determine averages, compare results and identify high and low performers who are
scored the same way. These tests make it possible to compare individual results based on their performance but some teachers have
criticized different aspects related with them such as ‘teaching to the test’, promoting competitiveness, increasing students’ stress,
having a negative impact on students’ motivation, etc. Discuss with your partner the following examples and think about the pros and
cons in each case:

Average Performers (68%)

e Google Translate

IS 2

X

1. Penalty for guessing

Hello s

2. The ('Bell') Curve

elt describes a variety of methods

3. Technology (copy & paste)

*A good amount of teachers and
standarized tests include some
penalties for guessing (multiple
choice, true/false, matching, etc)
but if a student doubts s/he may
not answer the question
(negative reinforcement).

*Most students use technology
for certain activities such as
writing papers, preparing for a
presentation, etc. Google
translate is a very good example.
Some teachers condemn its use
while others prefer to include it
in their rubrics .

that a teacher uses to adjust the
scores his/her students received on
a test, by moving their actual scores
up a few notches, increasing the
letter grade or adjusting what letter
grades are assigned to the actual
scores.

SITUATION CONCLUSION (would you use/accept it as a teacher)

Penalty for Guessing
Pros and Cons

The CURVE
Pros and Cons

Google Translate
Pros and Cons
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UNIT 5 Using technology in language learning

| 5.1 Technology in ELT. From Past to Present.

1 ' DIGITAL NATIVES. Technology has revolutionized modern society over the last decades in many different aspects such as banking,
shopping, travelling, entertainment, personal relations, education and language learning. Prensky (2001) was the first scholar to coin
the term ‘digital natives’ to refer to those people born and raised in the digital age as opposed to ‘digital immigrants’ who were born
before and had to adapt themselves the new technologies in their adult life. Several authors analyzed and investigated the differences
between digital native students and digital immigrant teachers from an educational viewpoint, highlighting the impact these
differences may have on teaching and learning, motivation, objectives and success. In fact, a few scholars emphasized the importance
of the DIGITAL GAP between teachers and students and the resulting lack of interest, motivation and failure. Read the following
examples and place them in their appropriate place depending on whether they are more likely to be associated with digital natives
or digital immigrants:

prefer to talk in person read news on-line deductive learners read printed papers and magazines
always attached to a phone watch Netflix & HBO alone print out everything on paper intuitive learners

watch series on TV with family read on screen, do not print out very active in Social Networks (Instagram, etc.)
ask a person when they get lost use IM very often (whatsapp) prefer to go to the shops (library, clothes, etc.)
use GPS or Google Maps when they get lost go to the movie theater stream everything on-line

buy on-line (flights, books, etc.) use on-line webs and apps to meet people can wait for test and exam results
join dance clubs, etc. to meet people want to get instant feedback and reward  can spend one hour listening to a lecture
prefer doing different miniactivities  multitasking (chat while reading or watching movie) prefer one action at a time
pay in cash or on credit card prefer multimedia to text pay using mobile (Bizum, etc.)

L

Digital immigrants

Digital natives

ﬁ Now work with your partner and write down two other differences between digital natives and digital immigrants.

Digital immigrants Digital natives

Watch the following video about digital natives ‘The voice of an active learner’ and answer the questions:

Questions:

*How many young people (16-22) would rather give up their sense of smell than their phone or laptop?

* Why do digital natives don't like textbooks?

* What do they use mobile devices for?

The voice of an active learner

* How do they have access to music?
Source: https://bit.ly/2QuRARB v
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2. CALL OVERVIEW. The role of technology in language teaching and learning is constantly increasing and teachers need to keep up to
date with all the emerging tools in the ESL field. The history of CALL (Computer Assisted Language Learning) can be traced back to the
1950s and 1960s when the first simple CALL programs for drill and testing appeared. The 1970s saw the appearance of new CALL
programs thanks to the advent of microcomputers and emulating techniques used in language laboratories. This trend continued well
into the 1980s when the expansion of the Internet paved the way for a new learning digital scenario. Today the pervasiveness of
mobile phones and applications has brought about significant changes in ESL with the emergence of new fields such as MALL (Mobile
Application Language Learning) over the last decades. Although other terms have been used to refer to language learning through
technology, CALL remains the most popular as its name implies a student-centered approach. Read below some other acronyms used
in this sense:

— CAl cvmi CBI CALL TELL
Computer- Computer- Computer-based Computer Assisted Technology-enhanced
aided mediated instruction Language Learning Language Learning
instruction instruction

CALL TIMELINE. The following picture provides an overview of CALL including some important landmarks. Read the descriptions and
put the names of each stage in their appropriate place:
MALL Integrative Structural Communicative

2010s
2000s ‘
‘ Mobile devices expansion
late 1980s-1990s CALL (mobile pones, tablets,
—_— etc)
(also Integrated CALL) informal & ubiquituous
The Internet learning
- CALL
1970s-early 1980s language skills into tasks or downloadble apps
(also Open CALL) projects
CALL microcomputers expansion hypertext & multimedia
_ language in use technology
La;;(;\;ieosrtil;ﬁtsd or skills practice virtual & autonomous learning
CD-ROM s & software (PCs) websites

First CALL programs

drills and repetition exercises

Language labs (audiolingual
method)

The chart below shows some milestones in the technology industry with an impact on language learning. Place each discovery or
invention in its appropriate time or period.

VR & AR WWW Smartphones Minicomputers Al notebooks
IBM PCs multimedia tablets videogames SN (Facebook, Twitter, Instagram)
1981 1983 1991 2001 2000s 2012

1965 1980s 1989 1990s 2000s
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5.2 Technology-based Models in ELT.

3. NEW LEARNING MODELS. The influence of technology on Education has given rise to new scenarios based on distance learning as
opposed to traditional learning, which are becoming very popular such as e-learning, b-learning, m-learning, MOOc, etc. Read the
following descriptions and put their names in the appropriate place:

MOO0C

E-LEARNING

AKA virtual or on-line
learning, it refers to the use of
electronic educational
technology in learning and
teaching. In most cases, it
refers to a course, program or
degree delivered completely
online. It focuses on the
digital and multimedia
component as a delivery
method. It is interactive in
that you can also
communicate with your
teachers, professors or other
students in your class.

B-learning

AKA blended, mixed or hybrid
learning, it combines
classroom and distance
learning complementing the
different learning approaches.
So, it is a hybrid teaching
method integrating in-person
classroom acitivites with on-
line materials. Lessons are
usually delivered as webinars.
An offshoot is the flipped
classroom.

M-learning

E-learning

AKA mobile learning, learning
across multiple contexts
through social and content
interactions using personal
electronic devices such as
smartphones and tablets. It
focuses on the learners'
mobility with portable
technologies as it is accessible
from virtually anywhere.
Comparing to other methods
of learning, the cost of M-
learning is relatively low.

AKA massive open online
course. Itis an online course
aimed at unlimited
participation and open access
via the web. In addition to
traditional course materials,
such as filmed lectures,
readings, many MOOCs
provide interactive courses
with user forums to support
community interactions.
Some MOOCs use closed
licenses for certificates while
maintaining free access for
students

Check the following websites and indicate what type or learning model they are. Write some keywords or adjectives used to describe
these models on their websites (interactive, self-study, distance, Integrated, etc.):

Name

Global

Website

https://bit.ly/2F39AND

Learning description

British Council — Becoming a

better teacher

https://bit.ly/37i0hUs

TEFL- TEFL & TESOL

Certification

https://bit.ly/39kWFEM

TJ Taylor

https://bit.ly/356IMX8

Have you ever taken an English course based on any of these models (b-learning, m-learning, etc.)? Would you like to take any of
them? Discuss with your partner your experience or interests and complete the table below
You can search the following websites for more information and explore different options:

Future
Learn

coursera

education for everyone

Edx https://www.edx.org/es Futurelearn https://www.futurelearn.com/

Coursera https://es.coursera.org/

Type Name of the course and organizer Pros Cons
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4. ft ICTs in ESL. The popularity of ICTs (short for Information and Communication Technologies) is on the rise as new
programs, tools and apps emerge every day. The number of ICTs used in Education and ESL is constantly growing, so it is a
challenge to keep up to date with the latest programs and applications. In the past few decades, different ICTs have been
effectively incorporated as a pedagogical tool in ESL but they have been also criticized for different reasons. Look at the
following charts about using ICTs in the ESL classroom and discuss with your partner some of the benefits and drawbacks.
Provide some specific examples and situations from your own experience (e.g. thanks to ICTs the results can be instantly
obtained after taking a test or a quiz but using tablets or smartphones can be a distraction for some students).

Instant

Feeback Distraction
Multimodality o erachy Self- Isolation
CXIDNEY discipline virtual

Advantages Disadvantages
Autonomous Authentic . '(I!::::eft)‘
learning materials Privacy

training

Collaborative Reliability

learning of materials

Next you can find different examples of generic and specific ICTs used in ESL. Match the names with the pictures.
E-BOOK VR PODCAST PLICKER EDUBLOG AR CHATBOT
SN VIDEOLESSON AUTHORING TOOL APP DST INTERACTIVE WHITEBOARD

STUDENT
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e
TEDEd | + &

LESSONS WORTH SHARING

-

” Work with your partner and add three new digital tools you know or used in your classes. Explain their purpose. You can check the
following magazines about educational technology for inspiration:

TECH learning THE Journal

anguage
/lagazine

ED Technology

www.techlearning.com https://thejournal.com https://edtechnology.co.uk  https://www.languagemagazine.com

5. ICT INTEGRATION. The TPACK model. Although ICTs have become very popular not every ESL teacher knows how to meaningfully
integrate ICTs into their lessons. There are several models available for the training of pre-service and in-service teachers but one of
the most well-known is the TPACK framework. The following chart illustrates the TPACK model. For further information check the

links below.

TPACK in ESL

What Is TPACK Theory and How Can It Be Used in the Classroom
Source: https://bit.ly/3900BY2

e  The many faces of TPACK
Source: https://bit.ly/2MzBF31

e Investigating English language teachers in developing TPACK and
multimodal literacy
Source: https://bit.ly/2QgXVO0I

TPACK in teaching English
Source: https://bit.ly/2EZ5Axy

e TPACK.org
Source: http://www.tpack.org/
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Now watch the following video and answer the questions below:

Questions:
*What does TPACK stand for?

Introduction to *What aspects do the following domains include?
the TPACK Model cK
PK
TK

* What example/s of TPACK application are provided?

The TPACK Model

* Why is every classroom context is unique?
Source: https://bit.ly/365Gwkx Y v q

5.3 MALL and Video games

6 . MALL. The recent expansion and improvement of smartphones has given way to the emergence of a new subfield in ELT called
MALL, short for Mobile Application Language Learning. Today 5G smartphones and tablets are like powerful computers capable of
performing any task initially limited to microcomputers and work stations such as web searching, instant messaging, video
conferencing, file sharing, data processing and storing, playing games, sound, image and video editing, communication, cameras, AR,
VR, loT, etc. In fact, people currently spend more time on their smartphones than they do on a PC. Smartphones are sometimes used

in the classroom for educational purposes despite some voices against its use. The following picture shows the evolution of mobile
phones over the last decades.

Introduction of

Analog Text Mobile and Wireless Cloud, IP and Truly Unlimited
Telecommunications Messaging Internet Connection Meobile Broadband Data Capacity

Launch of

&P Cd.

1979 1991 1998 2008 2019

Source: Data Center Frontier https://bit.ly/2Q327s0O

Closely related with the expansion of smartphones, the number of mobile applications or apps is growing fast and a good amount of
these apps is dedicated to education and, more specifically, to language learning. Today smartphones are used as an educational
device to facilitate formal and informal learning, autonomous and cooperative learning and ubiquitous learning, also known as
‘learning on the move’. Thanks to smartphones, learning and learners are mobile and not necessarily limited to a traditional classroom

setting. The following chart illustrates this evolution from traditional classroom-based learning to ubiquitous mobile-based learning
which is represented by MALL.

Anytime, Anywhere

Seamless Work
&leaming Open up time and place for 06,
learning ..
%0,
<
T

Knowledge _ <=

Creation & of:,/é

Exchange 2 ©

4706 )
=S Data and analysis where
Skills Transfer =
=N and when you need it
< >,
— ‘s, g
SN %,
R N\ %>

information _, 5,

Transfer ::3 (e%\

" Zn \
AN
\
Cemtrstzed o Source: EADTU https://bit.ly/2QpT9QQ
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Although this new field in ELT is in its infancy there are some principles about MALL that need to be considered:

Mobility of

learning

MALL

Mobility of

learners

” Work with your partner and provide different examples or situations to illustrate the following characteristics of MALL:

Characteristic Example * Characteristic . Example

Formal learning Informal learning

Ubiquitous learning Lifelong learning

Cooperative learning Autonomous learning

Different studies have been published about the negative impact of mobile phones on the learning progress. So, several countries
have banned the presence of such devices at school such as France, UK, Australia, Israel and some regions in Spain (Catalonia and
Madrid). Watch the following video about the use of mobile phones in the classroom and answer the questions:

Questions:

Y . . .
THERE'S A CELL PHONE * When did this experiment take place?

* What were the students doing in class?

* Wha was the effect on working memory in the three different situations?

*What was the effect of the phone on attention?

There is a cell phone in your * What did the researchers conclude?

students' head

Source: https://bit.ly/2Qo4IrC * |s there any diiference when students are doing an activity of taking a
Edutopia test?

‘n’ ROLE PLAY. Work with your partner, one student will need to defend the use of mobiles phones in the classroom while the other
will be against it. First, write down your reasons in favour or against and get ready to discuss with the rest of the partners.

In favour Against
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7. ‘ MALL APPS. Find more information about the following apps and write a short description about them. Work with your partner.
Indicate if they are generic (Education) or specific (used for language learning), purpose, multiplatform, cost, etc.

N\
. QLingQ J
Mentimeter |\  / memrise

| duolingo

landem

Learn English
ENGLISH Movies
GRAMMAR

Udem
Y BEELINGUAPP

ENGLISH S

PRONUNCIATION B ‘

M e B
xfecenls

Have you ever downloaded and used any of these apps? Which ones?
Have you ever used any other app to learn English? Which one?
Would you recommend it? Why/not?

Compare your answers with your partners.
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8. GAMIFICATION. Gaming has been always used to capture the interest and attention of young learners, particularly children and
teenagers. But games are nowadays widely spread and used in every stage of life thanks to the expansion of computers, tablets and
mobile phones. Broadly speaking, video games can be defined as any electronic game that involves interaction with a user interface
generating visual feedback in which players control images on a video screen and perform different actions. So, games may adopt
distinct formats and be used on different electronic devices (platform, consoles, web, mobile, tablets, etc.) There are several types of
video games or GENRES as shown in the following chart (other classifications are possible).

N
GENRES
St
~N Y N ~N Y N ~N N ~N
Adventure  Simulation RPG MMORPG Platform Sports Strategy Arcade Fighthing
) ) ) g o’ ) ) g ) ) o’

Write the genre of each video game below the screenshot and title.

A. Final Fantasy B. Pacman C. Simcity

ZLONS PLUS GRAND

- el

D. The Legend of Zelda E. FIFA 20

H. Minecraft I. Call of Duty J. World of Warcraft
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GAME ELEMENTS. Some of these commercial off-the-shelf video games have been integrated into the school curriculum but there is
also a good number of games which have been specifically designed for educational purposes, also referred to as ‘serious’ or
‘educational’ games. These serious games try to combine education and entertainment (Edutainment) by incorporating different
elements and the FUN factor such as quests, points, rewards, avatars or badges. This process is known as GAMIFICATION and several
authors have investigated the benefits and limitations of using video games in ESL such as motivation, engagement or interaction. The
following picture illustrates some of these elements which are present in video games.

Game Mechanics, Dynamics and
Emotions - MDE model

Experience Points m Rewards

-
.
-

Achievements

X N
.

‘ele . Boss Fights
Leaderboards et ¢

Progress Bars

Virtual Goods

Source: EADTU https://bit.ly/2QpT9QQ

# Now work with your partner and tick on the table below if you know all of them. Find an example or definition for

each term. J X

GAME ELEMENTS
Experience points Badges Avatars Rewards Achievements Fights Progress bars
Virtual goods Quests Guilds Skill trees Stat points Leaderboards Votes

Today games are used in different sectors and professions such as healthcare, business, tourism, accounting, physics,
architecture, music and also in education. You can find some examples below.

Flight simulator Healthcare Banking Physics

As previously explained for other technological devices, several authors have investigated the positive and negative
aspects about using video games in the classroom. Add one new aspect in each case.

* Addictive behaviour

* May enhance violence

* Expands engagement (multisensory learning)

* Increases motivation

* Leads to new forms of literacy (multimodal text) May promote social isolation
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] DISCUSSION. Do you play video games? Are you a ‘gamer’? Talk to you partner about your personal experience and
preferences (titles, platform, mobile, tablet, playtime, genre, etc). Complete the following table about yourself and share it
with your partner. Follow the example provided.

Ex. Angrybirds

Mobile phone

Fantasy-based game Occasionally When | am bored or have | find it distracting, relaxing
created by Rovio about to wait (on the bus, at and entertaining (pastime).
birds which try to save their the doctor, etc), usually

eggs from their enemies in the afternoon

9. GAMES in ESL. Video games are increasingly used in the ESL classroom as new products are released. Teachers should
consider several questions if they want to integrate games in their lessons (Hong 2002).

+ Which language does the game target?

FEFEEEE

What type of game is it?

What's the purpose for using it?

Which skills does it practice?

Does it fit the students’ needs and goals?

How much interaction and participation is there?
Do | like the game myself?

Although some videogames have been specifically designed to learn English they tend not to be very popular because some
players think they are less interactive, engaging or limited in graphic design. You can find two examples below of videogames
for learning English.

Play English PSP

| A One mystery remains to be
revolved.

e

| s It stays one misery to be
| * resolved.
R vl

e There's still one mystery to
* be solved.

h

Sy

# There's one misty tree to be
sawed.
)

5

Trace Effects
Players need to solve a mystery. British English For students aged 12-16. American English
Trailer https://bit.ly/2MGeFj6 Trailer: https://bit.ly/2MGIPnv

Other more popular video games offer different learning options (role plays, text, sound, chat, on-line interaction, etc) and
are better designed but they may be difficult for beginners, particularly if they do not play video games. Although you can
play today video games on different devices (phones, tablets, computers or consoles), experts recommend using computers
or consoles because they have dialogues and written texts which are created for bigger screens and are more powerful
devices. Additionally, the length of these games and their plot are usually more interesting than those designed for phones
and tablets. Most video games are like novels, you may not like all the characters or chapters but they will have something

interesting.
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The following pictures are screenshots of popular video games which have been also used as an educational tool in some
experiments (problem solving, colloquial English, fantasy, etc), some of them were first famous movies or TV series. Write
the corresponding title below the picture.

Lord of the Rings

Video game

League of legends

Title & description

Good for colloquial English. It has
a time frame for answering in
order to cause stress and limit
the time available to properly
observe

War game you play on-line with
other real players, you can speak
with a mic but it has limited
(filthy) vocabulary.

One of the most popular on-line
games. Although it doesn’t have
written dialogues, beginners can
still get value from it since you
can talk to others in the chat.

World of warcraft

Call of Duty

Video game

Star Wars

Game of thrones

Title & description

RPG with lots of texts and sounds,
you need to interact with different
characters. You may need to write
everything your character says.

One of the most popular MORPGs
over the last years with lots of
quests, characters, guilds, stories,
badges, etc.

A Fantasy game, there are many
rare characters with superpowers,
play out fantastic scenarios and
dialogues with rich vocabulary.

] DIGITAL GAMES. Some people say they do not have time to play video games but some digital games can be short and
interactive. There is a good amount of websites offering different on-line games aimed at all levels and different ages.

Check below some links and complete the following table. Work with your partner and find two digital games you would
like to use in an ESL lesson. You need to answer the questions mentioned early in this exercise.

Title: Title:

Website: Website:

Type: Type:

Purpose: Purpose:

Skills: Skills:

Interaction: Interaction:

How can it meet your students’ needs? How can it meet your students’ needs?

Check these websites for inspiration. You may choose any other on-line game you know.
ESL games plus http://www.eslgamesplus.com/fun-games

British Council https://learnenglish.britishcouncil.org/general-english/games

Games to learn English https://www.gamestolearnenglish.com

Digital dialects http://www.digitaldialects.com/English.htm

Rong Chang https://www.rong-chang.com/game.htm

Fun English Games http://www.funenglishgames.com
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10. FUTURE TRENDS in ESL. Technology will play a central role in the future of language learning and education. Read
below the description of some of these trends and write the appropriate title in each case.
Gamification
Microlearning

 § Work with your partner and think of other future trends in language learning.

Social Learning Artificial Intelligence
Mobile Learning Holograms

Game-based learning solutions will
continue to be implemented in
classrooms, both digital and physical,
for the foreseeable future.

A personalized style of education
where resources, activities, projects,
and assignments are tailored to each
student’s individual needs, usually
performed by way of established
algorithms and assessments.

Today, what with Apple’s Siri,
Microsoft’'s  Cortana, and your
everyday text-based chatbots, this has
experienced at-home integration
around the world. The potential
applications for this currently seem
limitless.

360-degree visuals, graphics overlays,
and an explorable interface — these are
just a few applications in the context of
elearning.  They will  allow
practitioners of elearning to fully
immerse their students into the
subject matter.

Adaptive learning
Augmented & Virtual Reality

MLearning architectures still need to
find ways to embrace the same learning
facets trends that elearning. Fast
forward to today, just about everything
is possible, and everyone appreciates
the ability to do things while on-the-go.

Online forums, class-wide chatrooms,
file-sharing platforms —collaboration
has never been more productive,
efficient, and seamless. Now,
teammates can offer insight and
support from anywhere.

People will remain learners forever.
Lifelong learning will be carried out by
breaking up projects, lessons, and other
learning materials into manageable
chunks. These so-called chunks may
manifest as video lectures, readable
text, interactive activities, etc.

These  three-dimensional images
formed by the interference of light
beams from a laser or other coherent
light source will be used to better
illustrate lessons and give learners a
real experience such as learning in
context.

Now watch the following video about the future of language learning and testing and answer the questions below:

Future trends in language learning

Questions:

* What technology does he mention?

* What is localised testing?

* What is personalised assessment?

* What is personalized combined assesment & learning?

Cambridge Assessment Center
Source https://bit.ly/2Q9Bduz
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o g 12
UNIT 6 i!é; New approaches to English language teaching

6.1 Bilingual and Multilingual Models

1 . BILINGUALISM and MULTILINGUALISM. Most people around the world can speak two (bilingual) or even more languages
(multilingual). There may be different reasons for a person to master several languages such as the substratum (living in a country or
region where several languages are used), the family background (parents who speak different languages), immigration (moving to
another country with a different language) or education (learning two or more languages at school). Bilingualism is a rapidly growing
area of linguistics, which is grounded in interdisciplinary approaches and a variety of conceptual frameworks. In linguistics,
bilingualism owes its origin largely to diachronic and sociolinguistics, which deal with linguistic variation, language contact, and
language change. Today being able to speak and understand several languages is considered to be positive for different reasons but
outside linguistics, bilingualism has been sometimes tied with immigrant and marginalized groups and educational and political
problems. Read the following statements and decide whether they are TRUE or FALSE.

sl B Y O %
e FALSE ?

STATEMENT TRUE / FALSE STATEMENT TRUE / FALSE

2. Mixing languages is a sign of laziness or
insecurity in bilinguals.
4. Bilingualism will delay language
acquisition in children.

1. The world is mostly monolingual.

3. Not all bilinguals speak two languages
at the same level.

5. Bilinguals acquire their two or more 6. Bilinguals are also bicultural

languages only in childhood

8. Learning two languages will confuse a

7. Real bilinguals have no accent in their
child

different languages

10. Bilinguals express their emotions in

9. By the age of 2.5 years, a bilingual child o
their first language.

begins to make choices in language use,
usually the majority language.

12.  Bilingual people do better

11. Bilingualism delays the onset of ; . .
academically and in cognitive areas.

Alzheimer and dementia as well as other
neurological diseases.

14. Children with speech or language
processing disorders can have more
difficulty learning a second language.

13. If parents want their children to grow
up bilingual, they should use the one
person - one language approach

16. Monolingual parents can raise bilingual
children.

15. Children have to wait to learn one
language before learning another

18. Bilinguals have been shown to be more
creative and better at planning and solving
complex problems than monolinguals

20. The effects of aging on the brain are
diminished among bilingual adults

17. Bilingual individuals have greater
access to people and resources

19. In adulthood, employment rates and
salaries are usually higher for bilinguals
than monolinguals.

— 4
4 ‘ Now work with your partner and find the answer to the following questions. You can use your electronic devices.

1. What share of students at secondary level learn two or more https://bit.ly/2ZCbtub Eurostat 2017

foreign languages in the Iceland, Finland, France and Spain?
https://bit.ly/2MLILGD Eurostat 2016

2. What share of the population aged 25-64 reported they knew
one or more foreign languages in Sweden, Germany, Spain and
the UK?

3. Which three countries are the most multilingual in the world? hittps://bit.lv/2Qwefei WEF

How many languages are spoken in each country?

4. How many languages are spoken in London? Which ones are https://bit.ly/37ix5Po Project Britain

the top three?
https://bit.ly/37u7liB Mosalingua

5. What are the 5 most studied languages in the world?
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Now watch the following video about bilingualism and answer the questions below.

Questions:

* How are balanced bilinguals defined?

* What is a compound bilingual?

* What is a coordinate bilingual?

* What is a subordinate bilingual?

* What are some of the advantages of being bilingual?

The benefits of a bilingual brain

. . * How was bilingualism considered before the 1960s?
Source: : https://bit.ly/38jITCh

2. BILINGUALISM TYPES and PRINCIPLES. Broadly speaking, there are different types of bilingualism and bilingual individuals as every
bilingual is different, so we need to consider the following concepts:

Learning of the L2 does not Learning of L2 DOES interfere (replaces)
interfere with L1. with L1.

Ex.: English speakers in Quebec
often learn French to upgrade their
skills

Ex.: Some US immigrant generations
eventually become monolingual English
speakers

I ADDITIVE BILINGUALIS>

INSITYNONITIE JAILDVHLENS I

@ Successive Simultaneous . Receptive

Learning one language
after already knowing
another

Learning two . Having the ability to
languages as 'first understand an L2 but not
languages' being able to speak it

Degrees of bilingualism ‘

Balanced bilinguals

‘ fully and equally
Dominant bilinguals competent in both

languages (almost

impossible)

greater proficiency in
Passive bilinguals one of the languages

AKA recessive,
Limited bilinguals individuals who are
losing competence in
one language, usually
becaue of disuse

AKA semilinguals,
individuals who have
limited proficiency in
both languages.
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Now think about your personal experience and try to provide one example (you, relatives, friends) for each of the following concepts
you just learned. Follow the example provided and compare your results with your partners.

Successive Simultaneous Receptive Limited Passive Dominant Balanced

| learned first
Spanish as L1
when | was a
child and
English later as
L2 at school.

3. BILINGUAL MODELS. Traditionally, English has been taught as a foreign language (EFL) in most schools where the dominant language
in class was the L1 or majority language. This was considered by Baker (2001) as a weak form of bilingual education. Other bilingual
models have been implemented and investigated over the last decades. The following picture illustrates some of them.

Bilingual education models

Transitional bilingual Immersion bilingual Two-way or Dual language immersion

[ \ The students are Developmental or maintenance programs enroll students who

immersed into a classroom are native speakers of the partner language to learn English
in which the subject is
taught entirely in their

Education in a child's
native language,
typically for no more
than three years, to
ensure that students

second language (non- Bilingual immersion programs enroll both native English

native language). Three speaker and native speakers of the partner language.
types: (1) Total immersion,

whole class in L2; (ii)

do not fall behind in ) . D
content areas like Partial lrr'nmer5|on, half of Foreign language Immersion. primarily enroll students who
mathematics the class is spf_“nt learning speak English as their native language.
. 7. the L2; (iii) Dual )
science, and social . .
X X immersion, half of the
studies while they A

students in class natively Heritage language programs, enroll students who primarily

speak tha.t second dominant in English, but a close relative (parents,
language while the other
grandparents) speak the partner language

\ ) \ half do not J )

Watch the following video about a dual immersion program in the USA and complete the questions below

are learning English
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Questions:

* How many countries and language backgrounds are represented in the
school?

schools that work * What percentage of students have a Spanish background?

Casey Middle School

« . . . . 5
BoiderCo How many subjects are part in the bilingual program in 6th grade?

Which ones?

* What subjects are taught in Spanish in the 7th grade?

eduropia

* How are the students paired up to learn the target language? ___

Bilingual program: content in two languages
Source: https://bit.ly/2QAcrTp Edutopia * How many years does it take for the students to be bilingual? ____

* What other benefits do the teachers mention, apart from learning another
language?

” DISCUSSION. Talk to your partner about the pros and cons of language immersion models and consider different aspects (students
‘ level and background, teachers’ preparation, class size, etc.). You can provide some examples from your own experience.

Pros Cons

4. BLOOM’S TAXONOMY & CUMMINS’ THEORY. Most bilingual programs focus on language as well as content learning in an L2. This
model is based on the approach that learning effectively an L2 is not only limited to mastering different abilities such as reading,
listening, speaking and writing, it also includes being able to acquire different skills in another language. The American psychologist
Benjamin Bloom (1913-1999) chaired the committee of educators who devised the taxonomy shown in the picture below, hence
known as Bloom’s taxonomy. This was a set of hierarchical models used to classify educational learning objectives into levels of
complexity and specificity widely known as Lower Order Thinking Skills (LOTs) and Higher Order Thinking Skills (HOTs). This taxonomy
has been applied to education in general, and to L2 learning in particular. Thus, teachers should promote not only LOTs (remember,
understand, apply) but also HOTs (analyze, evaluate, create). This taxonomy was later revised for the cognitive domain in 2001.

, Produce new or original work
Design, assemble, construct, conjecture, develop,
formulate, author, investigate
Justify a stand or decision

HOTs

Appraise, argue, defend, judge, select, support, value,
‘ aluate critique, weigh
Draw connections among ideas
Differentiate, organize, relate, compare, contrast, distinguish,
Ana‘yze examine, experiment, question, test

Use information in new situations
‘ Execute, implement, solve, use, demonstrate, interpret,
App y operate, schedule, sketch
LOTs e— Explain ideas or concepts
Understa“d

Classify, describe, discuss, explain, identify, locate,
Watch the following video about Bloom’s taxonomy and answer the questions below.

recognize, report, select, translate

Recall facts and basic concepts
Deﬁne, duphcate, list, memorize, repeat, state
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Questions:

* Mention the different levels from bottom to top:

given?

* What examples for 'understand' as applied to the lemon are

* What does 'analyze' imply?

* What example of 'create’ applied to the lemon is given?

* When was this taxonomy first created?
* What do critics say about this taxonomy?

Source: https://bit.ly/2QbmVtB

Another theory related with language learning and competence was formulated by the Canadian professor Jim Cummins. In 1979

Cummins coined the terms BICS and CALP to refer to the processes that help a teacher to qualify a student's language ability. BICS
refers to the basic communicative fluency achieved by all normal native speakers of a language, it is contextual and better understood
as the language used by students in informal settings, for example on a playground or cafe. Typically, it takes language learners 1-3
years to develop BICS if they have sufficient exposure to the second language. CALP refers to the ability to manipulate language using

abstractions in a sophisticated manner and is used while performing in an academic setting. CALP is the ability to think in and use a

language as a tool for learning. According to Cummins's research, K-12 students need 5 to 7 years to acquire CALP in L2 if the learner

has native language literacy.

Cummins’ Iceberg Theorv
B

The language necessary for day to day living,
including conversations with friends, informal
interaction

CALP Cognitive Academic

Language Proficiency
The language necessary to understand and
discuss content in the classroom

Here are some examples of BICS and CALP activities. Put each of them in the appropriate place.

Reading a map Face-to-face conversation

Getting an absence excuse Oral Presentations

Demonstrations  Social studies lesson Listening to a lecture Reading content class

Cognitively undemanding tasks (BICS)

Copying from the board Following a class schedule

Context embedded A | B Contextreduced

Science experiments C D  Standardized tests

Cognitively demanding tasks (CALPS)

Source: https://bit.ly/2QPysha
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6.2 Content and Language Integrated Learning (CLIL).

5. CLIL MODEL and PRINCIPLES. One of the most popular bilingual models in Europe is CLIL, short for Content and Language Integrated
Learning (AICLE in Spanish). The origins of CLIL can be traced back to the 1990s but it is founded on some previous models such as the
bilingual schools in the USA, the language immersion models in Canada and the international schools in Europe in the 1950s and 1960s.
Today CLIL is considered to be an ‘umbrella term’ (Marsh 2005) as it covers different educational models. Although it may be confused
with other terms such as EFL (English as a Foreign Language) or EMI (English as a Medium of Instruction), CLIL combines learning

content and language simultaneously as the following figure illustrates.
CLIL

Integrated dual focus

communication
native /
competence
EFL / ESL / ESP EMI
Language end » Content end

THE 4-Cs FRAMEWORK. Different studies have analyzed some of the advantages of the CLIL model such as the development of the
language competence, increase of the metalinguistic knowledge, enhancement of the HOTs and cooperative and integrative learning.
The 4-Cs Framework (Coyle 1999) is considered to be one of the CLIL principles. Complete the following table with the four missing
concepts:

CULTURE COMMUNICATION COGNITION CONTENT

The 4 Cs Framework Concepts

1 : subject of the lesson, for example history,
Communication science, geography, art, etc.
2 : the students using the target language to

communicate their thoughts, opinions and discoveries related with
the lesson content, ‘students learn to use language and use
language to learn (Coyle). Group work is essential and the teacher
becomes a guide or facilitator.

3 : critical thinking skills that students use to
engage with and understand course content, to solve problems and
to reflect on their learning.

‘ \\ — 4 : the learning community of a class and
=1 Cognition .
school, and more broadly it refers to local and global cultures.

Students are encouraged to understand themselves as citizens of
the world. The goal is to promote international awareness and
understanding.

‘n’ Apart from the 4-Cs Framework there are other principles commonly used in CLIL. Work with your partner and check if you know
the meaning of all of them.

CLIL Principles m

Task-based Flipped classroom Scaffolding Code switching

CALP activities Multimodality Gamification Collaborative learning
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Based on a CLIL model, a class activity should include the elements below and follow the sequence:

CLIL Core Elements
* Input
- authentic, meaningful & challenging

l

* Tasks

- higher oder thinkin
- student interaction
- authentic communication
- subject specific study skills

Scaffolding

* Qutput

- cross-cultural communication
- fluency, accuracy, complexity
- BICS = CALP

Watch the following video about a CLIL lesson and answer the questions below:

Questions:

* What is the first lesson about?

* What technological devices do they use?

* What activities do students carry out?

* What is the second lesson about?

* What activities do students carry out?

*What is the thirs lesson about?

*What activities do students carry out?

CLIL lessons illustrated
Source: https://bit.ly/2SJJxml

*What is the teachers' role in all three lessons?

] Now work with your partner and think about the pros and cons of using CLIL in the language classroom. Try to consider
different aspects you studied in this unit such as scaffolding, cooperative learning, task-based, students’ engagement as
well as other factors such as class size, materials, technological equipment, teacher’s training, etc.

Pros Cons
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6. CLIL in SPAIN. CLIL is currently being implemented in several countries, particularly in Europe, but there are more than
200 CLIL models according to Coyle, depending on several factors such as the following:

[ Policy level and admission criteria \

*Centralized (France, Austria) vs
Decentralized (Spain, Finland)
*No language requirements (Spain,
Germany) vs L2 requirements (France)
vs content knowledge requirements

\ (Czech) / \

Type and number of
languages involved

*Majority vs minority
*Local or official vs
foreign
*Bilingual vs trilingual

Education stage and
type of subjects
involved

*Primary vs Secondary
*Humanities vs
Sciences

AN Y,

The following map illustrates some of these differences in Europe about CLIL in primary and/or secondary education

for the academic year 2015/16.

Figure B14: Status of target languages taught through CLIL in primary and/or general secondary

I education (ISCED 1-3), 2015/16

1 state language +

[C] 1 foreion anguage

o s S
- 1 other state language

[:] No CLIL provision

Source: Eurydicr

In Spain there are different bilingual and multilingual models depending on the region as the following table illustrates.
Some of these models have been controversial for several reasons (lack of adequate investment or planning, interest of

the private sector, languages involved, etc.):

Autonomous Model Autonomous Model

Community Community

Madrid & Baleares El proyecto bilinglie y bicultural MECD  Andalucia Plan de fomento del Plurilingliismo
+ British Council Andalucia 2004 and CIL (Curriculum

Integrado de las Lenguas 2008)

La Rioja Proyectos de innovacidn lingliisticaen  Extremadura Proyectos de seccion bilinglie
centros

Pais Vasco modelos A, By D (Proyecto REAL Com. Valenciana Plan del plurilingliismo
Research in Applied Linguistics)
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] DISCUSSION. Some of the controversial issues about implementing bilingual or multilingual models are summarized
below. Work with your partner and discuss your ideas and opinion and try to reach some conclusion.

Controversial issue Conclusion

Learning content in English may have some negative effects on the
students’ competence in their own language

Students will learn less content (science, chemistry, etc) if they do
it in English rather than in their own language

Learning different content (Math, Chemistry, Art, etc) in several
languages (official and foreign) is not possible. Students will be
confused.

Non-native teachers lack the appropriate language competence to
teach some content lessons (Math, Chemistry, etc)

Learning content subjects in English may have a negative impact
on students’ results and grades, particularly in the university
entrance exam or PAU.

Teachers often lack the necessary political, institutional and
economic support to teach content subjects in English and it takes
more time to prepare lessons in English vs. in your own language.
Some subjects (Math, Chemistry, etc) are so difficult that they
should not be taught in a foreign language like English.

One important aspect to consider is the role different official languages may play in a bilingual or multilingual model.
Watch the following video about the trilingual model in Catalonia and answer the questions below.

Questions:

* What classes will be taught in English, Spanish and
Catalan?

* According to the journalist, what are the two major
problems involved in this trilingual model?

* What does the teacher say about this trilingual model?

* What is the last comment made by the journalist
about this new model?

Trilingual system in Catalonia
Source: https://bit.ly/2QFUQtc Al Jazzeera

] DISCUSSION. Work with your partners and discuss the bilingual or trilingual model in your own region or autonomous
community and decide if you agree on the implementation of that model. You need to talk about different aspects such as
the number of languages involved and their status (co-official, foreign, etc.), students’ language level, pre-service and in-
service teachers’ preparation and support, types of subjects taught in local and/or foreign languages, etc.
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